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Literacy in the context of
the Constitution
Mass education, land reforms, and women’s equity/empowerment were the three pronged strategies on which the constitution
makers of India had visualised the socio-economic transformation
of a free India. This was evident from the initial steps that the
government took, such as the zamindari abolition Act, community
development programmes, and the Hindu Code Bill [which
envisaged empowerment of women through the right to inherit on
an equal basis with other male siblings]. The Constitution makers
felt that the future and hope of mankind lie in educational advancement and a Welfare State has to make suitable provision for the
same. Advocates of State supported education in the past have
usually rested their case predominantly on the two extra economic
considerations of equality of opportunity and social cohesion. That
is, the state being responsible for ensuring that the disadvantaged
sections got the preferred weightage and discriminations in this field
does not lead to a rupture in the social fabric of the society.
The term Literacy means the ability to read and write with
understanding in any language. A person who can merely read but
cannot write is not classified as literate. The literacy level of the
country at the time of independence was only 29.45 per cent, with
male literacy at 39.45 per cent and female literacy at 18.69 per
cent. Census 2001 the All-India figure as 65.38 per cent; male
literacy stands at 75.85 %; and female literacy at 54.16 %. While
examining literacy rates, it should be kept in mind that literacy rates
for the decades 1951, 1961, and 1971 relate to population aged
five and above and for 1981,1991 and 2001, to population aged
seven and above.
Attempting a Definition
In a letter to the International League for the Rational Education
of Children, on 14 August 1908, Rabindranath Tagore argued for
viewing education as ‘a right which enables individuals and
communities to act on reflection’. The relevance of this kind of a
definition over many others is that (a) it treats education as a
fundamental right; (b) takes care of the social dimension of

¡Ÿ ‚ÊˇÊ⁄UÃÊ

5

education; (c) emphasises the importance of critical enquiry, and
(d) stresses upon the link between education and social action.
Literacy as a component of the development process is central
and fundamental to many state sponsored programmes in less
developed countries. An illiterate person is poorly placed in the
matter of accessing useful information or resisting misinformation.
This also prevents him/her from accessing the benefits of the development process. In a general way, an illiterate person is less able
to transform and use the information inputs to avail the freedoms/
choices in enhancing the quality of her life. Right to education is
now a fundamental right. The concern for education, i.e. universalisation of elementary education, has been on a back burner for a
long time, though periodic lip service in the form of recommendations of various commissions and committees have been paid.
By improving people’s ability to acquire and use information,
education deepens their understanding of themselves and the
world, enriches their minds by broadening their experiences, and
improves the choices they make as consumers, producers and
citizens. Education strengthens their ability to meet their wants and
those of their family by increasing their productivity and their
potential to achieve a higher standard of living. By improving
people’s confidence and their ability to create and innovate, it
multiplies their opportunities for personal and social achievement.
Joy of learning and social well being are the other factors,
which makes it imperative on the part of the state to guarantee
compulsory education. In the first case, the right to education has
to be understood as education of a certain quality. Here care must
be taken to ensure that the girl child is not deprived of such joys
because of social and customary practices. Regarding the second
point, it has been established that child mortality rates and better
health care flourish quickly in a literate environment. The case of
Kerala, the most literate state, where infant mortality rate is 14 per
1000 live births and Madhya Pradesh, one of the most backward
states, where it stands at 97. Live childbirths are indicators for a
host of social and economic situations along with health and
nutrition level of mother.
While dealing with issues of disease, population growth, and
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environmental awareness, it has been found that, an educated
mother is much better placed in disseminating these values in the
household and the community at large. In fact, there is no doubt that
education is one of the prime vehicles of social progress. The single most important contribution of literacy/education is that it not
only removes disabilities, it also positively endows the person with
certain abilities. Another reason as to how literacy enhances
individual well being is by strengthening the self-esteem of a person.
Universal elementary education is a necessary component for
social justice. India has a long history of educational disparities being
used to consolidate social inequalities based on caste, class, and
gender. Privileged social groups still have better access to education
and opportunities and these further help to consolidate their position.
Fundamental Right to Education
The 93rd Amendment Act makes the right to education a
fundamental right for children in the age group of 6-14. It is to be
kept in mind that the rhetoric of universalisation of education is
going hand in hand with an increasing retreat of the state’s
commitment for welfare measures. In recent years there has been
a tremendous growth in the number of private schools. These
schools, mostly teaching in English medium, claim to be better
equipped than the government run schools. Related to this is the
issue of teaching medium, which has been discussed in some
details below. Here it would suffice to say that people from all
sections of the Indian society now consider education in English
medium to be a passport to better job opportunity and social
mobility. This state of affairs is not just an indictment of the
government, though it has the primary responsibility of translating
the right to education into reality. But political parties, civil society
organisations, and social movements have also failed to challenge
this apathetic attitude of the government. The right to education is,
ultimately, a social responsibility and when it is violated, everyone
is responsible. The majority of children to be covered by this Act
are from Schedule Castes, Schedule Tribes and other Backward
Class communities. The fundamental right to free education will
have paramount importance to them, but that section of the society also has a large number who are above 14 and illiterate. It is
worth sparing a thought about the fundamental nature of this right.
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The universal free and compulsory education should have
become a reality in India by 1960. Article 45 of the Indian
Constitution says: ‘The State shall endeavour to provide within a
period of ten years from the commencement of this constitution, for
free and compulsory education for all children until they complete
the age of 14 years’. But that Constitutional obligation has not been
fulfilled, mostly due to an apathetic attitude of the state.
In the 93rd Amendment Act, the provision for Early Childhood
Care and Education (ECCE) in the age group of 0-6 has been
included in the Directive Principles of the State Policy. But the
ECCE in the 0-6 years is a part of the fundamental right to education, and shapes the most vital period of the child's development.
Further, the Act says, "The State shall provide free and
compulsory education to all children of the age of six to fourteen
years in such manner as the state may, by law, determine". This
might be used by the state to dilute the quality of education by
resorting to second class alternatives like single teacher schools,
Education Guarantee Scheme, para teachers, etc.
The Act does not specify the financial allocation to impart free
and compulsory education to all the children in the age group
between 6-14 years, let alone the 0-6 age group. And it does not
define exactly what is meant by the term ‘free’, because we know
that parents do incur a lot of expenses regarding books, uniforms
etc. even if the fees are waved off.
The Government of India appointed a committee under Tapas
Majumdar to look into the viability of universal elementary education. The Committee recommended that in poor rural India the
Government should give utmost importance to the formal village
school instead of pursuing low cost education to attain the stage of
Universal Elementary Education (UEE) with uniform quality.
Literacy and Human Rights
Literacy is now part of the Human Rights Dialogue. Now most
of the nations of the world have also accepted their obligation to
provide at least free elementary education to their citizens. Article
26 of the Universal Declaration of Human Rights states: Everyone
has the right to education. Education shall be free, at least in the
elementary and fundamental stages. Elementary education shall
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be compulsory. Technical and Professional education shall be
generally available and higher education shall be equally
accessible to all on the basis of merit.
This Right is also repeated in the UN Declaration of the Rights
of the Child which seeks to ensure “Right to free and compulsory
education at least in the elementary stages and education to
promote general culture, abilities, judgment and sense of responsibility to become a useful member of society and opportunity to
recreation, and play to attain the same purpose as of education”.
India has ratified the above, and these have thus the power of
domestic laws. From the Human Rights perspective, constitutional
guarantees arise automatically.
Literacy and Human Development
The investment potential on human capital has now been
recognized. According to World Bank’s assessment for 192
countries, physical capital on an average accounts only for 16% of
total wealth. More important is natural wealth, which accounts for
20%. And more important still is human capital, which accounts for
64%. Literacy is now part of the Human Development Index, as it
is a cumulative measure of several factors that contribute to human
development.
Education is an integral part of national development. Education
and development are linked in a variety of ways. First, education, as
stated earlier, is a human right, the exercise of which is essential for
individual development and fulfillment. The
capacity of an individual to contribute to societal development is made possible and
enhanced by his or her development as an individual. In this light,
education is also a basic need. It is also a means by which other
needs, both collective and individual, are realized. Thus, education
is the instrument by which the skills and productive capacities are
developed and endowed. Without organized literacy action, illiteracy will continue to exist along with the associated ills of poverty
and underdevelopment. Experience has shown that determined literacy action is the exception and that more often, literacy campaigns are ‘turned on’ and ‘turned off’ in line with short-term policy
changes. Hence the need for Constitutional reform and guarantees
in terms of the 93rd amendment Act.
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Education for Social transformation
The Indian Constitution has recognized the significance of
education for social transformation and social justice. The
Preamble affirms liberty of thought, expression, belief, faith and
worship and equality of status and opportunity and to promote
amongst the people a feeling of fraternity, ensuing the dignity of the
individual and the unity of the nation. Literacy forms the cornerstone for making the provision of equality of opportunity a reality.
There have been specific amendments to the Constitution
affecting education, as in the 42nd, 73rd, 74th, 83rd and 93rd
Amendment Acts. These amendments pertain to provisions to
enable education being included in the Concurrent List, devolution
of powers to local bodies and making elementary education a
Fundamental Right formally.
Equality of educational opportunity
‘Equality of Opportunity’ is a basic feature of the Constitution.
This has been interpreted as “equality of education” which itself is
subject to a variety of interpretations, each leading to different
policy outcomes. In particular, “equality of education” may mean
equality of access to education, equality of educational facilities or
equality of educational performance. Our Courts have struggled in
the face of affirmative action or what is known as ‘positive discrimination’ in favour of the deprived sections, while at the same time
preserving the needs of quality of education and fair play.
Adult Education
Eradication of illiteracy has been one of the major national
concerns of the Government of India since independence. During
the first five-year plan, the program of Social Education, inclusive of
literacy, was introduced as part of the Community Development
Program (1952). The States made efforts of varied types for the
spread of literacy. Among these, the Gram Shikshan Mohim
initiated in Satara District of Maharashtra in 1959, was one of the
successful mass campaigns. It aimed at completing literacy work
village-by-village within a short period of 3 to 6 months, through the
services of primary school teachers and middle school and high
school students, who volunteered for the job, and supported by the
entire community. It achieved a good deal of success but suffered
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from the lack of follow-up due to financial constraints and some of
its good work was lost as a consequence.
The issue was dealt at length by the Education Commission
headed by D. S. Kothari, (1964-66) which emphasized the
importance of spreading literacy as fast as possible. The
Commission also observed that "literacy if it is to be worthwhile,
must be functional". It suggested expansion of universal schooling
of five-year duration for the age group 6 – 11; provision of part-time
education for those children of age group 11 – 14, who had either
missed schooling or dropped out of school prematurely; provision
of part-time general and vocational education to the younger adults
of age group 15 – 30; use of mass media as a powerful tool of
environment building for literacy; setting up of libraries; need for
follow up program; active role of universities and voluntary
organisation at the State and district levels. A multi-pronged
approach of universalisation of elementary education and universal
adult literacy was adopted for achieving total literacy.
The National Literacy Mission (NLM) came into existence in the
mid 1980s. The policy paper spoke of a comprehensive approach
to development in which literacy figured as one of the key components. The approach was based on people’s participation and the
programme was subject to social audit. In 1989, the district-based
Total Literacy Campaigns (TLC) were launched as a program
strategy for the National Literacy Mission. It was a time bound
programme that banked on mass voluntary participation. The Total
Literacy Campaigns, initially at least, managed to evoke popular
participation, though here again, the lack of a follow up schemes
and the problem of sustaining the momentum largely defeated its
objective. The lack of visible success is also due to the attitude of
the government reflected in the areas of allocating money for the
programme, providing institutional back up, and proper
coordination and planning.
Into The Future
Education faces the task of adapting to the needs of the times.
With the Information technology revolution in the country, it has
become necessary that education should now provide technical
knowledge to the students to avail of the widening employment
opportunity. The UNESCO also emphasises the need for “continu-
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ous renewal” of education in order to remain relevant. The source
of such renewal is the ‘ the heritage of collective experience and
values which education transmits to the new generations’.
Educational Technology
The tools and techniques available for imparting education are
undergoing change. The phrase ‘Educational Technology’ was
defined by the National Council of Educational Technology (UK) as
the development, application, evaluation of systems, techniques
and aids to improve the process of human learning. It emphasises
on new ideas and innovations in the field of education with the help
of modern technology. There are two approaches – hardware and
software - in educational technology. The hardware approach is
based on the application of engineering principles for developing
electromechanical equipment like motion pictures, tape recorders,
teaching machines, computers, videotape, closed circuit television,
etc. The software approach uses the principle of psychology for
behaviour modification purposes. These approaches are used for
mass education as well as individual instruction. Television is the
most obvious example of mass instructional technology. Teaching
machines are examples of individual instructional technology.
In order to reach out to a large number of people, who find it
difficult to attend formal learning schemes, the concept of distance
learning has been evolved. Learning at one’s own convenience in
terms of time, pace and resources is provided in this system. With
the increasing use of satellites and other avenues of communication, the student is no longer hindered by lack of access. But this is
still limited to the urban populace.
Technology is an enabling tool. The use of computers in education opens up the concept of interactive teaching. Experience at
MS Swaminathan Research Foundation as well as in many villages
in Pondicherry and Madhya Pradesh have demonstrated that a
high level of formal education is not necessary to gain operational
computer literacy, and as a functional education tool, it is valuable.
Updating is one of the important aspects of renewal in the
education process. There needs to be a continuous and sustained
effort from all concerned. Knowledge expands and values undergo
change. The policy makers should be open enough to adapt to the

¡Ÿ ‚ÊˇÊ⁄UÃÊ

12

changing situation. The experience of the developed countries in
this regard has been to provide those aids, which facilitate education process. These may include guaranteeing a decent livelihood,
health care, minimum nutrition level or other material benefits. The
Japanese model of education reforms which focussed on long term
administrative reforms, structural reform of elementary education,
and a continuous process of adaptation to the changing ideas and
techniques in education is often cited as a success story.
Functional Literacy through Modern Information Technology
Conventional methods of education involves mastering a script,
learning words and sentences, etc., that have no direct relationship
to everyday life of the learners. The learning process has to be
directly relevant and useful to them. The Education Division of the
Tata Consultancy Services claims to have evolved a system where
the learners are exposed to a set of about 500 words and pictures
that have a direct relevance to them. By repeated exposure of
these words and pictures, the learners become familiar with them
and learn to recognize them. This method of learning enables them
to even read newspapers and magazines and activates an interest
to know more. If necessary, they can then join a formal education
program. Video projections and large computer screens aid such
learning process. Developing a model of learning which takes care
of the lacuna of the existing system and at the same time be effective and useful is a matter of debate. But such models may be
developed for specifically deprived sections of the society.
ISSUES FOR CONSIDERATION
Universalization of Education: Need for Consensus
There is general consensus about the need for universalisation
of education. Cutting across political ideologies, all governments
have declared it as their priority. This has now been made an
important component of National Human Development Initiative
(NHDI) and also the Prime Minister’s Special Action Plan. In a
situation when the need for strong political commitment is being
increasingly felt, one cannot but feel cynical, given the track record
of the government in this regard. What is required is ensuring
irreversibility and giving a sense of perspective by not distorting
history. Planning the contents of curriculum for the young mind that
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gets easily swayed by ‘what is taught’ rather than ‘what is desirable
to teach”, is probably more difficult. The commitment of the various
political parties on universalization of elementary education must
also converge into a consensus on content and dissemination.
Sunset laws
Sunset law is a concept borrowed from the American history.
The idea is of a time bound, self-retiring government program with
a clear objective and financial provisions. This also serves as an
accountability tool. Our Constitution makers had prescribed time
limits for a number of provisions. These time limits have been treated rather lightly or extended to suit the convenience of governance.
In matters of education, these sunset laws should be adhered to,
and the degree of accountability to the people’s forum respected.
Is it necessary to make certain provisions unabiguous at least
in matters of education, as not to be dependent on judicial
activism? Can we expect a Constitutional amendment to
accelerate ‘the demand for accountability in the system of
education, particularly from its bureaucracy ?’
Some suggestions
The scope of the Preamble itself could be enlarged so that the
fruits of education reach one and all without fear, favour or
discrimination. Enlarging the Preamble can give it the nature of a
basic feature of the constitution, which would be difficult to tamper
with. In a constitutional democracy it is the duty of the state to
provide protection to the culture and social mores of the minority.
With the vast changes taking place in the world of knowledge
and communication, it might be worthwhile to incorporate a new
right, as Right to Knowledge. Its practical implication will be for the
State to set up libraries or information centres accessible to one
and all. A model of a typical Knowledge Centre for Information
Management has been developed for the Union Territory of
Pondicherry. In a collaborative project between International
Literacy Institute and Indira Gandhi National Open University
entitled, Bridges to the Future Initiative (BFI), there is a mention of
medium-term development of Community Learning and
Technology Centres (CLTC). With the coming of a digital age,
these may be the new versions of libraries-cum-community access
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centres. This can serve as a model. The Right to Knowledge is
broader than the Right to Know which has already been derived
from the existing Fundamental Rights.
There is a strong case for ensuring autonomy for the education
budget. Some sanctity should be attached to the core provision, and
such factors as the teacher’s salaries being charged on
Consolidated Fund of States could be considered. In a study of
elementary education in Gujarat, The Indian Institute of
Management had made one such recommendation to protect the
salaries of elementary school teachers and their budget. In fact,
there is a case for a special provision in the Constitution for protecting the service condition of teachers, as in the case of Civil
Servants as contained in Articles 311 and 312. There should be also
a provision to ensure their political neutrality as in the case of civil
servants, as most of the teachers are paid by the state. In Germany,
all teachers are paid directly from State funds. A similar provision
for recruitment through a Public Service Commission could also be
considered. In short, the kind of autonomy granted to Judicial
Institutions could be extended to teachers and teaching institutions.
This does not mean that government should give money and sit
back. Government has to function as an involved and engaged
critic of education as of all other institutions in the society.
There is need for a regular Education Commission like a
Finance Commission, reporting to Parliament to review and update
the systems. A Constitutional Provision similar to that of the
Finance Commission can be considered. It is interesting to look
back and note that the 1913 Government of India Education Policy
had envisaged such a regular body.

❏

In the present Journal, all the views are solely of
the authors and State Resource Centre is not
responsible regarding any controversy.
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Saakshar Bharat and Literacy Among
Tribes: The Road Ahead
- Raju Narayana Swamy I.A.S.
Socially and educationally the Scheduled Tribes (ST's) are
among the most disadvantaged groups in India. The Constitution of
India has incorporated certain provisions for promoting the educational and economic interests of scheduled tribes. Saakshar
Bharat, Sarva Shiksha Abhiyan, two major schemes of the
Government, designed to eliminate illiteracy in the population have
not made any significant impact on their levels of literacy. Illiteracy
in turn is a bottleneck in any agenda for economic development.
One shourtcoming that stands out in the approach of the
government to the education of the scheduled tribes is bling
uniformity in its prescription for 573 scheduled tribes (ST’s) living in
different parts of India speaking more than 270 languages and
maintaining exclusive identities. The 67.7 million people classified
as 'Scheduled Tribe' in India are generally considered to be
'Adivasi', literally meaning 'Indigenous People' or original
inhabitants: the term 'Schedule' is coterminous with 'Adivasi'.
'Scheduled Tribe' is an administrative term used for the purpose of
'administering' certain specific constitutional privileges, protection
and benefits for specific section of peoples historically considered
disadvantaged and 'backward'. However, this administrative term
does not exactly denote all the peoples called 'Adivasi'.
According to 2001 census STs accounted for 84.32 millionequivalent to 8.2 per cent of the country's total population. Madhya
Pradesh, Maharashtra, Orissa, Gujarat, Rajastan, Jharkand,
Chhatisgarh, Andhra Pradesh, West Bengal and Karnataka are the
states having the largest number of Scheduled Tribes.
Lakshadweep, Mizoram, Nagaland, Meghalaya, Arunachal, Dadra
& Nagar Haveli are predominantly Tribal States/ UTs where STs
constitute more than 60 per cent of their total population. No STs
are notified in Punjab, Haryana, Chandigarh, Delhi and
Pondicherry. In terms of rural dispersal 1,05,295 have more than
50 per cent ST population in the country while 3.23 lakh villages do
not have any ST population.
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Scheduled Tribes and Literacy
A review of literacy rates among ST population in comparison
with that of the general population indicates a growing gap
between literacy rates of these to sections. Realising that
Scheduled Tribes are one of the most deprived and marginalized
groups with respect to education, a host of programmes and
measures have been initiated ever since independence in India.
The agenda for the Government as regards literacy for 2009-2014
has been set in the address of the Hon'ble President of India to the
Parliament on the 4th of June 2009: "…it will be a new overarching
country-wide literacy programme which will strive to create a
literate society through a variety of teaching learning programmes
for non-literate and neo-literate adults in the age group of 15 years
and above, the prime focus being women."
This is in consonance with the policy directions and strategy
considerations that have been outlined by UNESCO in its document "Literacy for Life". The Four policy recommendations are:
a. Consider literacy policy as central to the entire EFA frame work
b.

Develop a three pronged policy for literate societies

c. Reckon with multi lingualism
d. Place literacy firmly within education sector plans and poverty
reduction strategies.
Going through the goals, special focus areas and targets of
'Sakshar Bharat' the following mandates merit special mention:
a. reduce social disparities
b. give special focus on SCs, STs, minorities and tribal areas
c. cover within the overall target 14 million SCs, 8 million STs and
12 million Muslims.
Sarva Shiksha Abhiyan Mission
A major literacy programme that covers the scheduled tribes is
Sarva Shiksha Abhiyan (SSA) Mission. The tenth Five-Year plan
launched the Sarva Shiksha Abhiyan (SSA) (Education-for-All
Movement) to meet the goal of education for all by committing to
provide useful and relevant elementary education for all children in
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the six to fourteen age group. The SSA's goal is Universalisation
of Elementary Education through a time-bound approach, in partnership with State governments. Its aim is to provide quality elementary education for all children in the six to fourteen age groups.
Saakshar Bharat Mission
Saakshar Bharat Mission is a new variant of National Literacy
Mission launched on 8th September, 2009 by the Government of
India. It covers, in a phased manner, all such districts in the
country that have adult female literacy rate 50 per cent or less.
The principal target of the mission is to impart functional literacy to
70 million adults in the age group of 15 years and beyond.
Auxiliary target of the mission is to cover 1.5 million adults under
basic education program and equal number under vocational (skill
development) program. Within these targets, the mission primarily focuses on, but is not limited to women, Scheduled Caste
(SCs), Scheduled Tribes (STs), minorities, other disadvantaged
groups. The Mission will provide comprehensive opportunities for
adult education primarily to women with focus on disadvantaged
groups, especially SCs, STs and minorities, in rural areas. The
mission has four broad objectives:
(1) Impart functional literacy and numeracy to non-literate and
non-numerate adults.
(2) Enable the neo-literate adults to continue this learning beyond
basic literacy and reach levels equivalent to formal education
system.
(3) Impart non- and neo-literates relevant skill development
programmes to improve their earning and living conditions.
(4) Promote a learning society by providing opportunities to neoliterate adults for continuing education.
Scheduled Caste (15%), Scheduled Tribe (8%) and Minorities
(20%) together constitute more than 40 per cent of India's population. In terms of illiteracy, SC's constitutes 20.5 per cent and STs 12
per cent. Targets have been fixed taking into account not only the
share of their population, but also their share of the neo-literate
population and commensurate resources are to be invested for
raising their literacy level (Saakshar Bharat, (n.d.)). Public expen-
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diture (Centre and States) on education is only around 3.6 per cent
of GDP. After the Tenth Plan the number of out-of-school children
declined from 32 to 7 million, indicating that SSA brought an
additional 25 million children into the education system during this
plan period. The Gross Enrolment Ratio (GER) for elementary
schools (Classes I-VIII) increased from 81.6 per cent in 2001-02 to
94.9 per cent in 2004-05. The drop out rate of the scheduled tribe
students according to 1991 census report is 78.6 percent. The
question that naturally arises is "Is a different approach needed to
make the programme a success as regards the disadvantaged
groups?" The answer is to be found in the light of the experience
of the National Literacy Mission which since its inception in 1988
has only got within its ambit 12 per cent of the STs out of the total
of 127.45 million persons which it claims to have made literate. The
literacy rate for STs has gone up from 8.5 per cent (male-13.8%,
female-3.2%) in 1961 to 29.6 percent (male-40.6%, female-18.2%)
in 1991 and to 40 percent (male-59%, female-37%) in 1999-2000
as per the 55th Round of National Sample Survey.
A review of literacy rates among ST population in comparison
with that of the general population indicates a growing gap
between literacy rates of these communities. Along with this are the
problems of intra and inter-state/district variations in the literacy
rates amongst STs. While the national average literacy rate in 1991
was 52.21 per cent, it was lowest for the Scheduled Tribes which
was 29.60 per cent (Scheduled Castes 37.34 per cent). The literacy level of STs in comparison to the general population during
1971-2001was as shown below.
LITERACY RATES OF STs AND TOTAL POPULATION
(1961-2001)
Category

1961

1971

1981

1991

2001

Total Population*

24.02

29.45

36.23

52.21

64.84

Scheduled Tribes

8.53

11.30

16.35

29.60

47.10

Gap between STs

15.49

18.15

19.88

22.61

17.74

& Total Population
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Between 1961 and 2001, the literacy rate of STs increased
5.32 times, while that of the total population increased 2.69
times. However the gap between the literacy rates of STs and
of the general population continued between 1961 and 2001
almost at the same level of 17.70 per cent and above, but with
marginal variations. The educational gaps may be viewed as
due to the differences in the provisions of educational facilities,
socio-economic status of the parents, lack of aspiration for
education, geographical isolation, lack of communication and
social distance. Article 45 of the Indian Constitution had incorporated free and compulsory education to all children up to the
age of 14 within 10 years of adoption of the Constitution as a
Directive Principle of State Policy. However, the literacy rates
among the ST's in independent India through 1961-2001
indicate that they do not seem to have made appreciable
advance in literacy and education.
LITERACY RATE AMONG SCHEDULE TRIBES
IN SELECT STATES
(1961, 1971,1981,1991 & 2001)
State/UTs

1961

1971

1981

1991

2001

Bihar (lowest)

9.16

11.64

16.99

26.78

28.17

Kerala

17.26

25.72

31.79

36.01

64.35

Lakshadweep

22.27

41.37

53.13

80.59

86.14

Mizoram(Highest)

----

53.49

59.63

82.71

89.34

India

8.54

11.29

16.35

29.60

47.10

It may be noted from the above table that the lowest level of
literacy among Scheduled Tribes is in Bihar and the highest is in
Mizoram. Lakshadweep follows Mizoram with a literacy rate of
86.14 percent. In census 2001. A number of states including Assam
(62.52%), Manipur (65.85 %), and Nagaland (65.95%) in the
northeast and Kerala (64.35 %) in the south show have relatively
higher levels of literacy rate among STs.
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Tribal Women and Education
Tribal women in Indian society have been contributing positively to the local economy by participating actively along with men in
the pursuit of economic activities to earn their livelihood. In spite of
their significant role in the economy the rate of enrolment in primary
or secondary schools and dropout rates among them are alarmingly high. While women's literacy rate is lower than men's for all communities, in the case of tribes, they are awfully very low. The tribal
women's literacy rates for example in the states of Andhra Pradesh,
Madhya Pradesh and Orissa is around ten per cent while in states
like Rajasthan it is as low as four per cent (male literacy-33.29%).
Mizoram records the highest per centage of literacy level among
tribal women, followed by Lakshadweep with a literacy level of 71.72
per cent. The states which have a high overall literacy level have a
low gender differential. While in Rajasthan there is a vast gender
differential- as much as 29 per centage points between male and
female literacy (33 per cent and 4 per cent respectively). in Mizoram
and Lakshadweep the gender differential is 9 and 19 per centage
points respectively. The male literacy in Mizoram and Lakshadweep
is 86 and 90 per cent respectively, the female literacy level in these
two places is 78 and 71 per cent respectively. As against this Kerala
a difference of 8 per centage points with the literacy level of men
recorded at 63 per cent against 51 per cent among women.
Dropout Rates among STs
Being born in lower castes continues to exert a powerful in
fluence on the attainment of socio-economic well being among the
people of India. This is reflected in almost all the social and
economic development indicators for scheduled castes and
scheduled tribes vis-à-vis the rest of the population in India (Bajpai,
Nirupam & Goyal, Sangeeta , 2004, p.7.). The dropout rate, which
is another crucial indicator in the field of educational development,
also shows that there has been a steady decline in respect to ST
category. The STs have had a very high dropout rate-- 57.36 in
classes I to V, 72.80 in classes I to VIII and 82.96 in classes I to X
during 1998-99. Also the gap between the general population and
STs was found to be widening from 13.67 in 1990-91 to 15.52 in
1998-99 at the secondary level.
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We thus find that although the dropout rates have been
showing a declining trend among STs in classes I to VIII from 78.6
per cent in 1990-91 to 72.8 per cent in 1998-99, yet the same is still
very high, when compared to 60.9 per cent and 56.82 per cent
respectively for the same years for general categories, indicating a
gap of 17.7 and 16.6 per cent. Several reasons are attributed for
this phenomenon; uneducated parents, lack of concern about
education, non-availability of educational facilities etc.
Economic Factors
Economic factors are responsible for lack of interest among
tribal people in getting education. Since most of the tribal people
are living in poverty, it is not easy for most of them to send their
children to school. “A study on factors affecting tribal education in
India with special reference to Kerala” has pointed out the poverty
factor which hinders the tribal children from accessing education
(Dimensional Problem of Tribal Students in India with Special
Reference to Kerala State, 2008). The incidence of poverty among
STs continues to be very high at 47.30 per cent in rural areas and
33.30 per cent in urban areas, compared to 28.30 per cent and
25.70 percent respectively in respect to total population in 2004-05.
A large number of STs who are living below the poverty line are
landless, with no productive assets and with no access to
sustainable employment and minimum wages.
Almost a third of the main workers who were from the ST were
agricultural labourers compared to an average of one fifth in the
aggregate population. Agricultural labourers have been identified
as the group that is the most susceptible to chronic poverty. There
has been an increasing unrest among the tribals. Radical/Extremist
movements among tribes are already operating in many parts of
the country, a consequence of extreme and chronic deprivation in
turn stemming from a failure to receive benefits and facilities.
Livelihood and survival could be two major questions at the household level that influence the choice of sending the child to school.
Role of Teachers
According to the report of the Eleventh Five Year Plan (2008),
the quality of teaching in the elementary schools is not high.
Teacher absenteeism is widespread, teachers are not adequately

¡Ÿ ‚ÊˇÊ⁄UÃÊ

22

trained and the quality of pedagogy is also very poor. The
teachers employed for imparting education to the tribal children
evince little appreciation for the tribal ways of life and value system.
The acceptance of teachers by the community as one of them is
critical for increasing participation in schooling in tribal areas. An
understanding of tribal cultures and practices and familiarity with
their language are important for teachers to gain this recognition.
Appointing teachers from the tribal community itself can reduce the
cultural gap between the teacher and the taught. Different states
have different schemes for appointing community teachers
like-Shikshak (under Basti Shala Scheme in Maharashtra), Guruji
(under EGS in Madhya Pradesh), Shikshan Sevak (Maharashtra),
Vidya Upasak Yojana (Himachal Pradesh),, Andariki Vidya
Volunteer Scheme (Andhra Pradesh), Lok Shikshak (Bihar),
Shiksha Mitra Yojana (Uttar Pradesh), Shiksha Karmi Scheme
(Madhya Pradesh and Rajasthan) etc. The recommendations of
Vinoba Gautam, Co-ordinator, UN/Government Janashala
Programme outlined in his study needs special mention in this
context. According to him, major reasons for school dropouts are:
1. In most states the medium of instruction is the regional
language. Most tribal children do not understand the text books
which are generally in the regional language.
2. Appointment of non-tribal teachers in tribal children's school
is another problem. The teachers do not know the language the
children speak and the children do not understand the teacher's
language. (Vinoba Gautam, 2003)
The study highlights the experience of Assam which was the first
state to prepare teacher training modules for the Bodo-tribal
language in 1995. It also highlights the Madhya Pradesh
experience where teachers' handbooks have been prepared in
three languages-Gondi, Kuduk and Bhil. Supplementary TLM for
tribal children has been developed in Jhabua district using local cultural form i.e. folk tales, riddles etc. The paper also talks about the
Karnataka experience wherein the textbook for class I and II have
been developed in Soliga language and the Maharashtra experience where tribal language dictionaries have been developed.
Geographical location of the school is another significant factor
bearing on whether a child will attend school, how far she will
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continue in school and in what type of school. Availability of schools
with easy access have been relatively poor for ST children as
compared to other communities. Most of the primary schools in the
tribal areas are single teacher-managed and the presence of the
teacher in the school is more an exception than a rule. The interest
of tribal people in the education of their children also depends
considerably on the timing of school hours in different seasons. It
should not clash with their livelihood activities.
Lack of Facilities
It has been found that physical / infrastructural facilities are generally inadequate and particularly deplorable in schools accessed
by the STs. Buildings are dilapidated with no basic furniture and
teaching equipments. The schools are also poorly and irregularly
functioning. There are reports from rural Punjab, Orissa, and
Rajasthan that reveal shortage of basics such as classrooms, drinking water facilities and teachers. Reports of neglect, indifference,
greater teacher absenteeism from Dalit and tribal dominated
schools have accumulated, pointing to the grim reality that exists on
the ground. Further there are indications from Maharashtra that
government rural schools have a better shape than urban municipal
schools. This is because most rural schools have a mix of higher
and lower castes/classes whereas in urban areas where there the
range of choice is greater, the municipal schools cater almost exclusively to the poor, lower castes and tribes (National Focus Group on
Problems of Scheduled Caste and Scheduled Tribe Children p.22.)
Nature of Curriculum
Appropriate school experiences can indeed make a significant
difference to learning and the lives of ST's. Content of the curriculum and internal operations are thus key issues to be addressed.
While everyone expects education to respond effectively to old and
new challenges, we have seen that all vital ingredients of education are gone astray for tribes. The 'minimum levels of learning'
model compromises quality in no uncertain measure. Issues of
educational quality are fundamental to both effective equal opportunity and democratic value formation, but are deplorably ignored.
The education system with its insistence on a common language
as a means of achieving a common nationhood has been instrumental in the destruction of tribal language, culture and identity.
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Conclusion
State policy and bureaucracy together have failed to provide
both quantitatively and qualitatively the most essential need of our
tribal population namely, education. Subvention for education by the
government undoubtedly represented a shift from mass exclusion to
mass inclusion. But this has been exceedingly delayed, weak and
highly prejudiced. Scheduled Tribe children are largely dead beat at
the primary level itself. There occurs an effective physical exclusion
of these children or they achieve low levels of schooling, which do
not necessarily ensure learning. At the very outset the relationship
between cultural and educational goals needs to be publicly
debated with a view to come to terms with questions of cultural
difference, culture-fair education and a host of epistemological and
ethical issues in tribal education.. Expansion of culturally sensitive
educational programmes is the need of the hour.
Suggestions
There is need to identify areas and groups which continue to
suffer marked exclusion and neglect to facilitate a more focussed
implementation of positive discrimination policies. Emphasis
should be given on investing in greater financial and educational
resources for the educational development of tribals. The medium
of teaching should be the mother tongue with the aid of bi-lingual
primers prepared in a decentralized manner. The teacher should
be oriented to the richness of the heritage and culture of the
tribals. Also focus should be on the quality of education.
Knowledge along with application and comprehension of the
surrounding environment is necessary. A uni-dimensional,
statistic-oriented approach will relegate the vital quality dimension.
The measures to promote inclusion need to be derived from a
holistic perspective. The key to the education of our tribes requires
not merely classroom transaction but synergy in the mobilization
of community resources, political will and bureaucratic toning up.
(Experiments in Education)

❏
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Panchayat Participation in Saakshar
Bharat Programmes
- Tanu Shikha Arya
The Saakshar Bharat Mission (SBM) aims at 80% literacy and
reduction of regional, social and genderd isparities in literacy rates
by extending the coverage of the programme to the 15+age group.
The Human Resource Development (HRD) minister Kapil Sibal
announce in 2009 that “We aim to bring the country ’s literacy level
to 80% by 2017”. The underlying assumption is that only the
achievement of adult literacy can help India to meet the education
For All (EFA ) goals within the next five year plan.The Saakshar
Bharat scheme attempts to cover seven crore non-literate adults,
of whom six crore are women.Since illiteracy is far more
widespread in the rural areas, the programme will concentrate on
these areas, especially on the districts having low (i e, 50% and
below) female literacy rates.“Literate India ” is the new slogan of
the programme which envisages fund flows of Rs. 6,000 crore in
365 low literacy districts located in 28 states/union territories of the
country. The broader objective of this refurbished adult literacy
programme is to create a “knowledge society”. The programme will
run in active participation with the state governments unlike in the
past when it was run directly by the centre through different
agencies at the district level. At the same meeting in 2009, Kapil
Sibal said: “We are structurally changing the mission and adopting
new strategies.We have decide to implement the new scheme with
the help of panchayati raj institutions.” In compliance with the 73
Constitutional Amendment, panchayati raj institutions (PRIs) will be
the fulcrum of adult literacy and skill development programmes as
documente in the guidebook for gram panchayats. Therefore, the
implementation of this programme has been entrusted to gram
panchayats at the grass roots level and other PRIs at the district
and subdistrict levels. Nearly 1,70,000 gram panchayats in about
365 districts will be coverd in a phase manner.Each gram
panchayat will constitute a panchayat lok shiksha samiti (people’s
education committee) an similar types of samitis will be formed at
the block and district levels to implement the programme.
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The samiti will consist of 17-20 members from various strata of
the community. It will include the chairperson (head of the
panchayat), vice-chairperson (to be selected from among the
members; 50% of them have to be women), all members of the
shiksha samiti of the gram panchayat, women elected representatives of the panchayat, head master/teacher from the local school
chosen by the panchayat, representatives of the community
(with proportionate representation from the schedule castes (SC
s)/schedule tribes (STs)/minorities), mahila mandal/self-help group
(SHG) members, social activists, opinion-makers (government
employees doctors, etc),a member secretary and secretariat (two
full time contractual employees, i e,senior prerak and prerak). This
core group of “active persons ” will be responsible for all the activities enumerated in the SBM document prepared by the NLMA .
The proposed samitis are supposed to initiate activities like the
formulation of project proposals for the establishment of lok shiksha kendras (literacy centres) followed by their management and
the organisation and documentation of the activities at this literacy
centre along with environment building tasks of adult literacy
programmes.Their micro level tasks include the identification of
non-literates,selection an training of literacy educators, sourcing an
supply of teaching-learning materials, supervision of literacy
classes, evaluation,etc.In carrying out these tasks they will get
support from the block lok shiksha samitis/zilla lok shiksha samitis
and also from the resource support groups and the state resource
centres (SRC s) for adult and continuing education.These together
have to guarantee a smooth functioning of the adult literacy
programmes at the grass roots level. In sum,basically the SBM
document recommends putting the gram panchayat institutions in
charge of “literacy ” along with “education” (under the Sarva
Shiksha Abhiyan,or the SSA ) to achieve EFA in the country. If the
above-mentione recom-mendations are implemented in toto, it
expected that India would achieve the EFA goal before the
schedule time.
Concerns
The foremost factor which the programme has either
ignored or neglected is that gram panchayats are already over
burdened with a multitude of roles and responsibilities, ranging
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from preparation of budgets, activities related to agriculture, land
supervision, irrigation, animal husbandry, dairy, poultry, forestry,
cottage industry, housing, employment, drinking water, roads,
electricity, poverty alleviation, etc, which are entrusted to them.
We will not discuss here whether they manage to carry out
these tasks or not. Instead the point of concern is that the gram
panchayat is a self-governing body of local persons who might
be experts in local level management of resources and
community well-being but should not be mistaken to be managers
of adult literacy programmes. I would suggest that each gram
panchayat demand a full-time, qualified programme manager for
“overseeing” the work of the education committees and literacy
centres. The gram panchayat cannot be the sole implementing as
well as monitoring agency for the adult literacy programme.
Instead, it should demand that the adult education programme
manager facilitate management of activities and dissemination
of information to various functionaries and beneficiaries. This
suggestion is not meant to question the competence and
creditability of the gram panchayats but to point out the sea
difference between “education ” and “literacy ” in india (since the
SSA is parallel to adult education). Constituent members of the
panchayat lok shiksha samitis are members of the shiksha
samiti (education committee) of the gram panchayat and also
head masters/teachers of the local schools who cannot be
asked for paradigmatic fluctuations in implementing learning
programmes for both children and adults simultaneously. The
structure and system of functioning of universal elementary
education and non-formal adult literacy programmes is very
different. Due to this fundamental difference between the formal
school education system and the nonformal adult education
system of learning one needs separate programme managers to
realise the objective of the creation of a knowledge society.
Second, as mentione above the principal target of the adult
education programme is the “willing ” non-literate adults in the age
group of 15 years and beyond .The elementary education under
SSA however “compulsorily ” targets all children in the age group
of 6 to 14 years. Once again I address the difference in the attitude
an perception of the targeted beneficiaries of the programme.In the
formal school system the beneficiaries of education (children) have
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little or no choice indeciding the structure an system of education.
On the other hand, the non-formal system of education being
imparted through the lok shiksha kendra is largely dictated by the
perception and attitude of the recipients of adult literacy (adults).
Therefore, one should not rule out the possibility of differences
between one or all the members of the panchayat lok shiksha
samitis an the target groups, i e, women / SC / ST /minorities/
adolescents. Thus acceptance of the managerial role of the
panchayat lok shiksha samitis is risky in the present scenario
where panchayat members are involved in a plethora of
programmes an schemes.
The third and related lacuna in the programme is related to the
intricacies of the functioning of these samitis in harmony with other
support groups like the block and district lok shiksha samiti, and
the State Resource Centre for Adult and Continuing
Education.Will the support groups be at the beck and call of each
and every panchayat samiti to provide the recommended support
in planning, implementation, management, documentation an
evaluation relate activities?
Making PRI Members Literate
The objectives of the literacy programme acknowledge that
the elected non-literate PRI representatives should be endowed
with literacy skills so that the quality of governance at the grass
roots level increases manifol along with a ressing the literacy
needs of the target group. Such focuse approach towards the
elected non-literate PRI seserves admiration but also causes
concern.The attempt to facilitate literacy among the PRI
representatives is heartening but will they, the “managers” of the
adult literacy programme, prefer to sit and participate in 300
hours of adult learning programmes along with other fellow
illiterates? Again, what will be the difference between the
“implementers” and “recipients” of the programme if both are
sailing in the same boat of illiteracy in most of the cases? One
cannot analyse the exact situation as data on the literacy level of
the PRI functionaries is inadequate.
Moreover, one can ask: What comes first, the illiterate mass or
the literacy of the PRI representatives? Let us consider both the
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options. The NLMA decides to facilitate the acquiring of literacy
skills by all the non-literate PRI representatives in order to set an
example and as a part of environment building activity for
community mobilisation. In this situation, what drives the on-literate
PRI epresentatives to participate in literacy activities apart from
should dering a multitude of responsibilities? Scarcity of time will
be the most plausible excuse to avoid literacy classes. Does our
governance propose any mandate to have at least “literate ” if not
“educated” representatives in the gram panchayat? The present
proposal of putting them in charge of the adult literacy programme
does not include the condition to have only literate/educate
members in the panchayat lok shiksha samiti. In the second
scenario, the PRI s remain as the implementers an managers of
the adult literacy programme with a key role in environment
building activities. In that case what tools will they adopt for
community mobilisation to motivate the targete non-literates to get
involve in literacy programmes? Why would non-literate adults
desire literacy skills when their fellow men and women in the gram
panchayats (power) are better placed despite being illiterate? What
shall be the fate of the programme and the literacy centre when the
target recipients question the reliability of the programme being
managed by non-literate members? Does the fundamental
difference between making children and adults literate render all
programmes, policies and practices (PPP ) defunct? Will literacy
educators and preraks work under uneducate /non-literate
managers? What shall be the outcome of the evaluation an
assessment (of the learners and trainers) being conducte by such
members of the samiti? The fourth and final lacuna of the
programme is the absence of a monitoring system.Neither the
NLMA ’s SBM 2012 document nor the guidebook deals with the
evaluation of the functioning of the panchayat lok shiksha samiti.
These concerns should be kept in mind while seeking remedies to
eradicate illiteracy.This is one of the most urgent tasks to be
accomplishe in India.

❏
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Rural Women Empowerment and
Entrepreneurship Development
- Sathiabama. K
The emergence of women entrepreneurs and their contribution
to the national economy is quite visible in India. The number of
women entrepreneurs has grown over a period of time, especially
in the 1990s. Women entrepreneurs need to be lauded for their
increased utilization of modern technology, increased investments,
finding a niche in the export market, creating a sizable employment
for others and setting the trend for other women entrepreneurs in
the organized sector. While women entrepreneurs have
demonstrated their potential, the fact remains that they are
capable of contributing much more than what they already are.
Women’s entrepreneurship needs to be studied separately for two
main reasons. The first reason is that women’s entrepreneurship
has been recognised during the last decade as an important
untapped source of economic growth. Women entrepreneurs
create new jobs for themselves and others and also by being
different. They also provide the society with different solutions to
management, organisation and business problems as well as to
the exploitation of entrepreneurial opportunities. The second
reason is that the topic of women in entrepreneurship has been
largely neglected both in society in general and in the social
sciences. Not only have women lower participation rates in
entrepreneurship than men but they also generally choose to start
and manage firms in different industries than men tend to do.
Development of the society is directly related with the Income
Generation Capacity of its members with agriculture, as the key
income generation activity the entrepreneurship on farm and home
can directly affect the income of a major chunk of our population.
The growth of modernization processes such as industrialization,
technical change; urbanization and migration further encourage it.
Entrepreneurship on small scale is the only solution to the
problems of unemployment and proper utilization of both human
and non-human resources and improving the living condition of the
poor masses [Prabha Sigh, 2009].
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The micro finance is agenda for empowering poor women.
Micro enterprises are an integral part of planned strategy for
securing balanced development of the economy of the poor
women. Rural women’s participation in agro-based activities is
much more than what statistics reveal. This is mainly due to the fact
that most of the work done by the women at farm and home is disguised as daily chores. Mechanization and easy availability of
labour provide more time to energetic women to engage
themselves in self-employment or entrepreneur ventures. Rural
women are having human and non-human resources to take up an
enterprise need one an innovative mind and motivation.
Entrepreneurship is the only solution to the growing employment
among rural youth. It helps to generate employment for a number
of people within their own social system. This is more beneficial for
women in rural areas as it enables them to add to the family income
while taking care of their own home and livestock centered task.
Rural women possess abundant resources to take up enterprises.
She has the benefit of easy availability of arm and livestock based
raw materials and other resources.
Hence, she can effectively undertake both the production and processing oriented enterprises. Entrepreneurship development among
rural women helps to enhance their personal capabilities and increase
decision-making status in the family and society as a whole.
Entrepreneurship Development of Rural Women Through Self
Help Groups
Women comprise half of human resources they have been
identified as key agents of sustainable development and women’s
equality is as central to a more hoslistic approach towards
estabilizing new patterns and process of development that are
sustainable. [Birendra Kumar Jha, 2009]. The contribution of
women and their role in the family as well as in the economic
development and social transformation are pivotal. Women
constitute 90 per cent of total marginal workers of the country.
Rural women who are engaged in agriculture form 78 per cent of
all women in regular work [Harendar Kumar, 2009]. Experience of
NIRD action research projects reveal that, the operational aspects,
such as the extent of enabling that goes into the community self
help processes and sharpening the mind set of women.
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Men and the project administrators are low or critical
components that determine their extent to which empowerment
may or may not take place. The role of micro-credit is to, improve
the socio and economic development of women and improve the
status of women in households and communities. The micro
entrepreneurships are strengthening the women empowerment
and remove the gender inequalities. Self Help Group’s micro
credit mechanism makes the members to involve in other
community development activities. Micro credit is promoting the
small scale business enterprises and its major aim is to alleviate
poverty by income generating activities among women and poor.
Therefore, they could achieve self-sufficiency.
Now-a-days economic development is one of the factors that
have changed the entire scenario of social and cultural environment within the country especially for the women. The rural women
are engaged in small-scale entrepreneurship programme with the
help of Self Help Groups. Through that they were economically
empowered and attaining status in family and community.
Rural women play a vital role in farm and home system. She
contributes substantially in the physical aspect of farming, livestock
management, post harvest and allied activities. Her direct and
indirect contribution at the farm and home level along with livestock
management operation has not only help to save their assets but
also led to increase the family income. She performs various farm,
livestock, post harvest and allied activities and possesses skills and
indigenous knowledge in these areas. The women were empowering themselves technically to cope with the changing times and productively using their free time and existing skills for setting and sustaining enterprises. They were engaged in starting individual or collective income generation programme with the help of self-help
group. This will not only generate income for them but also improve
the decision-making capabilities that led to overall empowerment.
Areas of Micro-Enterprise Development
Depending on number of factors ranging from landholdings,
subsidiary occupations, agro climatic conditions and socio-personal characteristics of the rural women and her family member the
areas of micro-enterprises also differ from place to place. The
micro enterprises are classified under three major heads:
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1. Micro Enterprise development related to agriculture and
allied agricultural activities like cultivating to organic vegetables,
flowers, oil seeds and seed production are some of the areas
besides taking up mushroom growing and bee – keeping. Some
more areas can be like dehydration of fruits and vegetables,
canning or bottling of pickles, chutneys, jams, squashes, dairy and
other products that are ready to eat.
2. Micro-Enterprise development related to livestock management activities like diary farming, poultry farm, livestock feed
production and production of vermi composting using the animal
waste can be an important area in which women can utilize both
her technical skills and raw materials from the farm and livestock to
earn substantial income and small scale agro-processing units.
3. Micro – Enterprise development related to household based
operations like knitting, stitching, weaving, embroidery, bakery and
flour milling, petty shops, food preparation and preservation.
Advantages of Entrepreneurship among Rural Women
Empowering women particularly rural women is a challenge.
Micro enterprises in rural area can help to meet these challenges.
Micro – enterprises not only enhance national productivity, generate employment but also help to develop economic independence,
personal and social capabilities among rural women. Following are
some of the personal and social capabilities, which were
developed as result of taking up enterprise among rural women.
◆
◆
◆
◆
◆
◆
◆
◆
◆

Economic empowerment
Improved standard of living
Self confidence
Enhance awareness
Sense of achievement
Increased social interaction
Engaged in political activities
Increased participation level in gram sabha meeting
Improvement in leadership qualities
◆ Involvement in solving problems related to women and
community
◆ Decision making capacity in family and community
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Economic empowerment of women by micro entrepreneurship
led to the empowerment of women in many things such as socioeconomic opportunity, property rights, political representation,
social equality, personal right, family development, market development, community development and at last the nation development.
Conclusion
Women’s entrepreneurship is both about women’s position in
society and about the role of entrepreneurship in the same
society. Women entrepreneurs faced many obstacles specifically in
market their product (including family responsibilities) that have to
be overcome in order to give them access to the same opportunities as men. In addition, in some countries, women may experience
obstacles with respect to holding property and entering contracts.
Increased participation of women in the labour force is a prerequisite for improving the position of women in society and
self-employed women. Particularly the entry of rural women in
micro enterprises will be encouraged and aggravated. Rural
women can do wonders by their effectual and competent
involvement in entrepreneurial activities. The rural women are
having basic indigenous knowledge, skill, potential and resources
to establish and manage enterprise. Now, what is the need is
knowledge regarding accessibility to loans, various funding
agencies procedure regarding certification, awareness on
government welfare programmes, motivation, technical skill and
support from family, government and other organization. More over
Formation and strengthening of rural women Entrepreneurs
network must be encouraged. Women entrepreneur networks are
major sources of knowledge about women’s entrepreneurship and
they are increasingly recognized as a valuable tool for its
development and promotion. This network helps to give lectures,
printed material imparting first hand technical knowledge in
production, processing, procurement, management and marketing
among the other women. This will motivate other rural women to
engage in micro entrepreneurship with the right assistance and
they can strengthen their capacities besides adding to the family
income and national productivity.

❏
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Empowerment of Adolescent Girls
Women constitute nearly half of the population of the country,
but gender disparities in socio-cultural spheres have adversely
affected a balanced equitable development. These disparities get
reflected in important social development indicators such as
health, nutrition, literacy, educational attainments, skill levels,
occupational status etc. The same is also reflected in the situation
of Adolescent girl.
The Adolescent girls in the 10-19 years constitute almost 47 per
cent of the total population of Adolescents in the country. But their
development is fraught with varied problems. Almost 50% of women
marry before the legal age of 18 verses 10% of young men. Overall,
one in six women in age group of 15-19 have begun childbearing.
Early childbearing is most common in rural areas and among
women with no education. Around 41% of all maternal deaths take
place among those aged 15-24. 56% adolescent girls are anemic
(verses 30% adolescent boys). Anemic adolescent mothers are at
a higher risk of miscarriages, maternal mortality and still-births and
low-weight babies. The drop-out rates among the girls are quite
high. 21% adolescent girls and 8% adolescent boys have no education. Dropout rates among girls are high largely due to distance
from schools, male teachers, sanitation facilities at school, early
marriage and early assumption of domestic responsibilities etc.
Adolescent Girls are a core resource for national growth.
Investment in their health and development is investment in the
greater well-being of the country. Considering that several of these
girls are out of school, get married early, face discrimination in
accessing health, education and other services, work in vulnerable
situation, and are influenced by peer pressure, they need special
attention. The public health challenges for adolescents, which
include pregnancy, risk of maternal and infant mortality, sexually
transmitted diseases, reproductive tract infections, rapidly rising
incidence of HIV, etc., require influencing the health-seeking
behavior of AGs. They need to be looked at in terms of their needs
both as a group as well as individuals as they are the productive
members of the society in future. Recognizing the unmet needs of
AGs, Rajiv Gandhi Scheme for Empowerment of Adolescent Girls
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Sabla has been launched as a comprehensive intervention for
Adolescent girls in the age-group of 11-18, with a focus on out of
school girls. To begin with, the Scheme is being implemented in
200 districts of the country on a pilot basis.
The Ministry of Women and Child Development has formulated
the SABLA scheme to address multi-dimensional problems of
adolescent girls between 11 to 18 years. The Government has
approved a cumulative 7075 ICDS projects and 14 lakh Anganwadi
Centres across the country. Of these, a total of 7012 projects and
13.67 lakh AWCs have been sanctioned as on May 2010. Out of
the approved ICDS, 6560 are operational. Keeping in view the
expansion under the Scheme, the allocation for ICDS was
enhanced from the Budget Estimates of Rs. 8,162 crore to Rs.
8700 crore for the year 2010-11.
50:50 per cent sharing between the Centre and the States of
nutrition provision (600 calories and 18 to 29 gram of protein) at
the rate of Rs.5 per beneficiary per day for 300 days a year for 11
to 14 years out of school girls and all girls in the age of 15 to 18
years. A provision of Rs.3.8 lakh per ICDS project per annum has
been made for various components of the scheme like training kit
at each Angawadi center, National Health Education, Life Skill
Education, purchase of Iron Folic Acid Tablet for mothers.
Continuation of Kishori Shakti Yojana (KSY) in remaining districts
from funds of SABLA and utilization of savings available under
KSY and RGSEAG-SABLA in 200 districts are the other salient
features of the Scheme.
Key Areas of Sabla Scheme
Using the ICDS platform, this scheme is reaching out to nearly
1crore adolescent girls between 11-18 years of age in 200 districts
across the country with an integrated package of services. Sabla
aims at all-round development of adolescent girls of 11-18 years
(with a focus on all out-of-school AGs) by making them self reliant.
At the Anganwadi Center, supplementary nutrition providing 600
Kcal and 18-20 g of protein and micronutrients is provided every
day at the anganwadi centers either as hot cooked meal or as take
home rations to out of school adolescent girls in 11-14 years and
all girls between 15-18 years for 300 days in a year.
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In addition, out of school adolescent girls are being provided
non-nutrition services which include life skills education, supervised weekly IFA (100 mg of elemental iron and 0.5 mg of folic acid)
supplementation and nutrition counselling, sexual and reproductive
health education and counseling, skills in leadership, problem
solving, decision making and accessing public services. In addition, older adolescent girls (16 - 18 year olds) are being given vocational training to make them self reliant. The Scheme also emphasizes convergence of services under various programmes such as
Health, Education, Youth affairs and Sports, and Panchayati Raj
Institutions (PRI) to achieve the programme objectives.
With the support of community-based frontline workers (anganwadi workers) and civil society groups, adolescent girls have been
organized in groups called Kishori Samoohs. Each Samooh is led
by a peer leader (Kishori Sakhi) and meet at least 5-6 hours a week
to receive programme services and function as a peer support
group. Every girl enrolled in Sabla are given a Kishori Card, an
entitlement tool to monitor girls access to and uptake of the
services under Sabla. The non-nutrition services under the Sabla
programme interventions also reach out to the non-school going
adolescent girls through adolescent groups i.e., Kishori Samoohs
meetings. Each adolescent group comprises of 15-25 adolescent
girls led by peer leaders i.e., Kishori Sakhi and their two associates
i.e., Sahelis. The Sakhis and Sahelis are imparted training and
serve as a peer monitor/educator for adolescent girls. They serve
the group for one year and each girl will have a term of four months
as a Sakhi on rotational basis. The AGs also participate in day to
day activities of AWC like Pre School, Education, growth monitoring and SNP and facilitate the AWW in other activities. They also
accompany the AWW for home visits (2-3 girls at a time) which
serves as a training ground for future.
Sabla endeavors to have AGs with enhanced self esteem,
improved nutrition and health status with enhanced skills and the
capacity to make informed choices. Through various schemes
including, Sabla, the government is investing in the health, nutrition
and development needs of adolescent girls to advance their rights
to education, health and protection which will help to them to build
a future of gender equality and justice. All this, will in turn help in
building of a self-reliant and confident women citizenry.
❏
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◊ÊŸﬂ Áﬂ∑§Ê‚ ◊¥ Á¬¿U«∏ÃÊ ÷Ê⁄UÃ
- «UÊÚ. ⁄UÊ◊¬˝ÃÊ¬ ªÈ#Ê

ÿÍ∞Ÿ«UË¬Ë ∑§Ë ◊ÊŸﬂ Áﬂ∑§Ê‚ Á⁄U¬Ê≈¸U ‚Ÿ˜ wÆvv Ÿ øÃÊﬂŸË ŒË „ÒU Á∑§ •ª⁄U
„U◊Ÿ ¡‹ﬂÊÿÈ ¬Á⁄UﬂÃ¸Ÿ ¬⁄U ⁄UÊ∑§ ‹ªÊŸ ∑§ Á‹∞ ¬˝÷ÊﬂË ∑§Œ◊ Ÿ„UË¥ ©U∆UÊ∞ ÃÊ
‚’‚ ª⁄UË’ ⁄UÊC˛UÊ¥ ∑§Ë ‚Ÿ˜ wÆzÆ Ã∑§ Áﬂ∑§Ê‚ ¬˝Á∑˝§ÿÊ L§∑§ ¡Ê∞ªË •ÊÒ⁄U Áﬂ‡ﬂ
∑§ ⁄UÊC˛UÊ¥ ∑§ ◊äÿ ÃÕÊ ©UŸ∑§ ÷ËÃ⁄U •Êÿ ∑§ ÁﬂÃ⁄UáÊ ∑§Ë Áﬂ·◊ÃÊ ◊¥ •ÊÒ⁄U ÷Ë
ﬂÎÁhU „UÊ ¡Ê∞ªË– ÿ„U Á⁄U¬Ê≈¸U ßU‚ Ãâÿ ∑§Ê ÷Ë ⁄‘UπÊ¥Á∑§Ã ∑§⁄UÃË „ÒU Á∑§ „U◊ ¡Ê ÷Ë
∑§Êÿ¸ ∑§⁄UÃ „Ò¥U, ﬂ„U Áﬂ‡ﬂ ∑§Ë | •⁄U’ •Ê’ÊŒË ∑§Ê ¬˝ÁÃ∑Í§‹ ÿÊ •ŸÈ∑Í§‹ M§¬ ‚
¬˝÷ÊÁﬂÃ ∑§⁄UÃ „Ò¥U– ÿÍ∞Ÿ«UË¬Ë ∑§ ¬˝‡ÊÊ‚∑§ „U‹Ÿ Ä‹Ê∑¸§ ∑§Ê ∑§„UŸÊ „ÒU Á∑§ „U◊Ê⁄‘U
•Ÿ‚Êø ∑§Œ◊Ê¥ ∑§ ∑§Ê⁄UáÊ ¡‹ﬂÊÿÈ ◊¥ ¬Á⁄UﬂÃ¸Ÿ •ÊÒ⁄U ¬˝Ê∑Î§ÁÃ∑§ ¬Á⁄Uﬂ‡Ê ∑§
ÁﬂŸÊ‡Ê ∑§ ∑§Ê⁄UáÊ Áﬂ∑§Ê‚‡ÊË‹ ⁄UÊC˛UÊ¥ ◊¥ •Êÿ •ÊÒ⁄U SﬂÊSâÿ ◊¥ ‚ÈäÊÊ⁄U ∑§ ¬˝ÿÊ‚
πÃ⁄‘U ◊¥ ¬«∏ ¡Ê∞¥ª–
◊ÊŸﬂ Áﬂ∑§Ê‚ ‚Íø∑§Ê¥∑§Ê¥ ∑§Ë ªáÊŸÊ ∑§ Á‹∞ ÃËŸ ÉÊ≈U∑§Ê¥ ∑§Ê ‡ÊÊÁ◊‹ Á∑§ÿÊ
¡ÊÃÊ „ÒU, ¬„U‹Ê „ÒU ŒËÉÊ¸ SﬂSÕ ¡ËﬂŸ, ŒÍ‚⁄UÊ „ÒU ôÊÊŸ •ÊÒ⁄U Á‡ÊˇÊÊ Ã∑§ ¬„È¥Uø •ÊÒ⁄U
ÃË‚⁄UÊ „ÒU ‚◊ÈÁøÃ ¡ËﬂŸ SÃ⁄U– •ª⁄U ßUŸ ÃËŸ ÉÊ≈U∑§Ê¥ ∑§ •ÊäÊÊ⁄U ¬⁄U ÁŸÁ◊¸Ã
‚Íø∑§Ê¥∑§Ê¥ ◊¥ SﬂÊSâÿ •ÊÒ⁄U Á‡ÊˇÊÊ ∑§Ë ‚ÈÁﬂäÊÊ•Ê¥ Ã∑§ ¬„È¥Uø •ÊÒ⁄U •Êÿ ∑§ ÁﬂÃ⁄UáÊ
∑§Ë Áﬂ·◊ÃÊ ∑§Ê ÷Ë ‚◊ÊÿÊÁ¡Ã ∑§⁄U Á‹ÿÊ ¡Ê∞ ÃÊ ﬂÃ¸◊ÊŸ ◊¥ ◊ÊŸﬂ Áﬂ∑§Ê‚
‚Íø∑§Ê¥∑§Ê¥ ∑§Ë ŒÎÁCU ‚ ¬˝Õ◊ Œ‚ ⁄UÊC˛U - •ÊÚS≈˛UÁ‹ÿÊ, ‚¥ÿÈÄÃ ⁄UÊíÿ •◊Á⁄U∑§Ê,
∑§ŸÊ«Ê, ¡◊¸ŸË, ¡Ê¬ÊŸ, »˝§Ê¥‚, ßU≈U‹Ë, ß¥UÇ‹Ò¥«U, Áø‹Ë •ÊÒ⁄U •¡Z≈UËŸÊ ◊¥ ‚ ∑È§¿U
⁄UÊCU˛ Áﬂ‡ﬂ ∑§ ¬˝Õ◊ wÆ ⁄UÊC˛UÊ¥ ∑§Ë ‚ÍøË ‚ ÷Ë ’Ê„U⁄U „UÊ ¡Ê∞¥ª– •◊Á⁄U∑§Ê •ÊÒ⁄U
ßU¡⁄UÊßU‹ ∑§ ∑˝§◊ ◊¥ Áª⁄UÊﬂ≈U ◊ÈÅÿÃ— •Êÿ ÁﬂÃ⁄UáÊ ∑§Ë Áﬂ·◊ÃÊ ∑§ ∑§Ê⁄UáÊ „UÊªË–
•◊Á⁄U∑§Ê ∑§ ‚¥’¥äÊ ◊¥ SﬂÊSâÿ ‚ÈÁﬂäÊÊ•Ê¥ ◊¥ Áﬂ·◊ÃÊ ∑§Ê ÷Ë ◊„Uàﬂ „ÒU– ŒÁˇÊáÊË
∑§ÊÁ⁄UÿÊ ∑§ ‚¥Œ÷¸ ◊¥ Á‡ÊˇÊÊ Ã∑§ ¬„È¥Uø ◊¥ Áﬂ·◊ÃÊ ‚◊ÊÿÊÁ¡Ã ◊ÊŸﬂ Áﬂ∑§Ê‚
‚Íø∑§Ê¥∑§ ◊¥ Áª⁄UÊﬂ≈U ∑§ Á‹∞ Á¡ê◊ŒÊ⁄U „UÊªË– ÿÍ∞Ÿ«UË¬Ë ∑§ ¬˝◊Èπ
‚Ê¥ÁÅÿ∑§ËÁﬂŒ˜ Á◊‹Ê⁄U«U ∑§ÊﬂÊ ‚Áﬂ∑§ ∑§Ê ∑§„UŸÊ „ÒU Á∑§ •Êÿ ÁﬂÃ⁄UáÊ ∑§Ë
Áﬂ·◊ÃÊ ∑§ ◊ÊŸﬂ Áﬂ∑§Ê‚ ‚Íø∑§Ê¥∑§Ê¥ ∑§Ë ªáÊŸÊ ◊¥ ‡ÊÊÁ◊‹ Á∑§ÿ ¡ÊŸ ‚ „U◊
◊ÊòÊ •ÊÒ‚Ã ∑§ SÕÊŸ ¬⁄U ‚◊Ê¡ ∑§ ‚÷Ë ﬂªÊZ ∑§ Áﬂ∑§Ê‚ SÃ⁄U ∑§Ê ’„UÃ⁄U
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•ŸÈ◊ÊŸ ‹ªÊ ‚∑§Ã „Ò¥U– ©UŸ∑§Ê ÿ„U ÷Ë ∑§„UŸÊ „ÒU Á∑§ •Êÿ ÁﬂÃ⁄UáÊ ∑§Ë ÁﬂcÊ◊ÃÊ
∑§ ‚ÊÕ-‚ÊÕ •Ÿ∑§ ⁄UÊC˛UÊ¥ ◊¥ ¡ŸÃÊ ∑§ Á‡ÊˇÊÊ •ÊÒ⁄U SﬂÊSâÿ ‚ÈÁﬂäÊÊ•Ê¥ Ã∑§ ¬„È¥Uø
◊¥ ÷Ë ÷Ê⁄UË Áﬂ·◊ÃÊ∞¥ „Ò¥U– ßUŸ◊¥ √ÿÊ# Áﬂ·◊ÃÊ∞¥ ◊ÊŸﬂ ∑§ÀÿÊáÊ ∑§Ê ¬˝◊ÈπÃÊ ‚
¬˝÷ÊÁﬂÃ ∑§⁄UÃË „Ò¥U– •Ã— Áﬂ·◊ÃÊ ∑§ ‚ÊÕ ‚◊ÊÿÊ¡Ÿ ∑§⁄UŸ ﬂÊ‹ ◊ÊŸﬂ Áﬂ∑§Ê‚
‚Íø∑§Ê¥∑§ „UË ’„UÃ⁄U „UÊ¥ª– ÿ ‚◊Ê¡ ∑§ ‚÷Ë ﬂªÊZ ∑§ Áﬂ∑§Ê‚ ∑§Ê ’„UÃ⁄U …¥Uª ‚
¬˝SÃÈÃ ∑§⁄UÃ „Ò¥U–
•ª⁄U „U◊ ÷Ê⁄UÃ ∑§Ë ’ÊÃ ∑§⁄‘¥U ÃÊ ‚Ÿ˜ wÆvv ◊¥ ßU‚∑§Ê ◊ÊŸﬂ Áﬂ∑§Ê‚
‚Íø∑§Ê¥∑§ Æ.zy| „ÒU •ÊÒ⁄U ßU‚ ŒÎÁCU ‚ ßU‚ ◊äÿ◊ üÊáÊË ∑§ ◊ÊŸﬂ Áﬂ∑§Ê‚
‚Íø∑§Ê¥∑§Ê¥ ﬂÊ‹ ⁄UÊC˛Ê¥ ◊¥ ‡ÊÊÁ◊‹ Á∑§ÿÊ ¡ÊÃÊ „ÒU •ÊÒ⁄U Áﬂ‡ﬂ ∑§ v}| ⁄UÊC˛UÊ¥ ◊¥
ßU‚∑§Ê SÕÊŸ vxy ﬂÊ¥ •ÊÃÊ „ÒU– ¡’ „U◊ ßU‚◊¥ •Êÿ ÁﬂÃ⁄UáÊ ∑§Ë Áﬂ·◊ÃÊ ∑§Ê
÷Ë ‚◊ÊÿÊÁ¡Ã ∑§⁄UÃ „Ò¥U ÃÊ ÿ„U w} ¬˝ÁÃ‡ÊÃ Áª⁄U∑§⁄U ◊ÊòÊ Æ.x~w „UË ⁄U„U ¡ÊÃÊ
„ÒU– „U◊ ÷Ê⁄UÃ ◊¥ ‹Ò¥Áª∑§ Áﬂ·◊ÃÊ ‚Íø∑§Ê¥∑§ ∑§Ë ’ÊÃ ∑§⁄‘¥U ÃÊ ‚Ÿ˜ wÆvv ◊¥ ßU‚∑§Ê
•Ê∑§Ê⁄U Æ.{v| ∑§ ’⁄UÊ’⁄U •ÊÃÊ „ÒU •ÊÒ⁄U Áﬂ‡ﬂ ∑§ vy{ ⁄UÊC˛Ê¥ ◊¥ ÷Ê⁄UÃ ∑§Ê SÕÊŸ
vw~ﬂÊ¥ •ÊÃÊ „ÒU–
◊ÊŸﬂ Áﬂ∑§Ê‚ Á⁄U¬Ê≈¸U ∑§ •ŸÈ‚Ê⁄U ÷Ê⁄UÃ ∑§Ë ‚¥‚Œ ◊¥ vÆ.| SÕÊŸ ◊Á„U‹Ê•Ê¥
∑§ ¬Ê‚ „ÒU¥, w{.{ ¬˝ÁÃ‡ÊÃ ◊Á„U‹Ê∞¥ „UË „UÊÿ⁄U ‚∑§á«U⁄UË ÿÊ ßU‚‚ ©UìÊ SÃ⁄U ∑§Ë
Á‡ÊˇÊÊ ¬˝Ê# ∑§⁄U ¬ÊÃË „Ò¥U, ¡’Á∑§ ¬ÈL§·Ê¥ ∑§ ‚¥Œ÷¸ ◊¥ ÿ„U •Ê¥∑§«∏Ê zÆ.y ¬˝ÁÃ‡ÊÃ
∑§Ê „ÒU– üÊ◊ ’Ê¡Ê⁄U ◊¥ ¬ÈL§·Ê¥ ∑§Ë }v.z ¬˝ÁÃ‡ÊÃ ∑§Ë ÷ÊªËŒÊ⁄UË ∑§ ◊È∑§Ê’‹
◊Á„U‹Ê•Ê¥ ∑§Ë ÷ÊªËŒÊ⁄UË xw.} ¬˝ÁÃ‡ÊÃ „UË „ÒU– ◊Á„U‹Ê•Ê¥ ∑§Ê ¬˝¡ŸŸ ‚¥’¥äÊË
πÃ⁄‘U ÷Ë ©U∆UÊŸ ¬«∏Ã „Ò¥U, ¬˝ÁÃ ∞∑§ ‹Êπ ¡ËÁﬂÃ ¬˝‚ﬂÊ¥ ◊¥ ¬˝ÁÃﬂ·¸ wxÆ ◊Á„U‹Ê∞¥
•∑§Ê‹ ◊ÎàÿÈ ∑§Ê Á‡Ê∑§Ê⁄U „UÊ ¡ÊÃË „Ò¥U– ßUŸ ‚’ ÃâÿÊ¥ ∑§Ê ŒπÃ „ÈU∞ ◊ÊŸﬂ
Áﬂ∑§Ê‚ ¬˝ÁÃﬂŒŸ ‚Ÿ˜ wÆÆv ◊¥ ’„ÈU•ÊÿÊ◊Ë ª⁄UË’Ë ‚Íø∑§Ê¥∑§Ê¥ ∑§Ë ªáÊŸÊ ∑§Ë
ÕË– ’„ÈU•ÊÿÊ◊Ë ª⁄UË’Ë ‚Íø∑§Ê¥∑§ ¬Á⁄UﬂÊ⁄UÊ¥ ∑§Ë Á‡ÊˇÊÊ, SﬂÊSâÿ •ÊÒ⁄U ⁄U„UŸ-‚„UŸ
∑§ SÃ⁄U ∑§Ë ŒÎÁCU ‚ ‹ÊªÊ¥ ∑§ ’Á„Uc∑§Ê⁄U ∑§Ê ¬˝ŒÁ‡Ê¸Ã ∑§⁄UÃÊ „ÒU– ÷Ê⁄UÃ ∑§ ‚¥Œ÷¸
◊¥ ßU‚ Ã⁄U„U ∑§ •Ê¥∑§«∏ ‚Ÿ˜ wÆÆz ‚ „UË ©U¬‹éäÊ „Ò¥U– ÷Ê⁄UÃ ◊¥ zx.| ¬˝ÁÃ‡ÊÃ
‹Êª ßU‚ Ã⁄U„U ∑§ ’„ÈU•ÊÿÊ◊Ë Á¬¿U«∏¬Ÿ ∑§ Á‡Ê∑§Ê⁄U „Ò¥U •ÊÒ⁄U ßU‚∑§ •‹ÊﬂÊ v{.y
¬˝ÁÃ‡ÊÃ ‹ÊªÊ¥ ◊¥ ßU‚ Ã⁄U„U ∑§ Á¬¿U«∏¬Ÿ ∑§ Á‡Ê∑§Ê⁄U „UÊŸ ∑§Ë ¬˝’‹ ‚¥÷ÊﬂŸÊ∞¥
◊ÊÒ¡ÍŒ „Ò¥U– ÷Ê⁄UÃ ◊¥ ª⁄UË’Ë ∑§ ◊Ê¬Œá«U ∑§Ê ‹∑§⁄U ßU‚ ‚◊ÿ ÁﬂﬂÊŒ „UÊ ⁄U„U „Ò¥U
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•ÊÒ⁄U •‹ª-•‹ª ◊Ê¬Œ¥«UÊ¥ ¬⁄U ¬˝ÁÃ‡ÊÃ ◊¥ ∑§Ê»§Ë •¥Ã⁄U ’ÃÊÿÊ ¡Ê ⁄U„UÊ „ÒU– ¬⁄¥UÃÈ
◊ÊŸﬂ Áﬂ∑§Ê‚ ∑§Ë ŒÎÁCU ‚ ’„ÈU•ÊÿÊ◊Ë ’Á„Uc∑§Ê⁄U ∑§ Á‡Ê∑§Ê⁄U ‹ÊªÊ¥ ∑§ ¬˝ÁÃ‡ÊÃ
∑§Ê zx.| „UÊŸÊ ‡ÊÊ‚∑§Ê¥ ∑§Ë •Ê¥π¥ πÊ‹ ŒŸ ﬂÊ‹Ê „ÒU–
◊ÊŸﬂ Áﬂ∑§Ê‚ ¬˝ÁÃﬂŒŸ ∑§Ê ∑§„UŸÊ „ÒU Á∑§ ‚ﬂÊ¸ÁäÊ∑§ ª⁄UË’ ‹Êª ’Á„Uc∑§Ê⁄U
∑§Ê ŒÊ„U⁄UÊ ÷Ê⁄U ﬂ„UŸ ∑§⁄UŸ ∑§ Á‹∞ ’Êäÿ „UÊÃ „Ò¥– ﬂ ¬ÿÊ¸ﬂ⁄UáÊ ∑§ ¬˝÷ÊﬂÊ¥ ∑§
Á‡Ê∑§Ê⁄U „UÊÃ „UË „Ò¥U, ‚ÊÕ „UË ©Uã„¥U •¬Ÿ •ÊﬂÊ‚ ◊¥ ﬂÊÿÈ ¬˝ŒÍ·áÊ, •‡ÊÈhU ¬ÿ¡‹
ÃÕÊ ‡ÊÊÒøÊ‹ÿÊ¥ ∑§ •÷Êﬂ ◊¥ πÈ‹ ◊¥ ‡ÊÊÒø ∑§⁄UŸ ∑§ ŒÈc¬˝÷ÊﬂÊ¥ ∑§Ê ÷Ë ¤Ê‹ŸÊ
¬«∏ÃÊ „ÒU– Á⁄U¬Ê≈¸U ∑§ •ŸÈ‚Ê⁄U ª⁄UË’Ë ∑§ ∑§Ê⁄UáÊ πÊŸÊ ¬∑§ÊŸ ∑§Ë ªÒ‚, ‡ÊÈhU
¬ÿ¡‹ •ÊÒ⁄U ◊Í‹÷ÍÃ ‚Ê»§-‚»§Êß¸U ∑§Ë ‚ÈÁﬂäÊÊ•Ê¥ ∑§ •÷Êﬂ ∑§Ê ÷Ë ßUã„¥U •‹ª
‚ Á‡Ê∑§Ê⁄U „UÊŸÊ ¬«∏ÃÊ „ÒU– ßU‚ ŒÎÁCU ‚ ª⁄UË’ •Ê’ÊŒË ∑§Ê ßUŸ‚ ’Á„Uc∑§Ê⁄U •¬Ÿ
•Ê¬ ◊¥ ◊„Uàﬂ¬ÍáÊ¸ ÃÊ „ÒU „UË, ÿ„U ◊ÊŸﬂ •ÁäÊ∑§Ê⁄UÊ¥ ∑§Ê ©UÀ‹¥ÉÊŸ ÷Ë „ÒU– ßU‚ ¬˝∑§Ê⁄U
∑§ ’Á„Uc∑§Ê⁄UÊ¥ ∑§Ê ŒÍ⁄U ∑§⁄UŸ ‚ •Ê◊ •ÊŒ◊Ë ∑§Ë ∑§Êÿ¸∑È§‡Ê‹ÃÊ ◊¥ ﬂÎÁhU ÷Ë „UÊªË
•ÊÒ⁄U ◊ÊŸﬂ Áﬂ∑§Ê‚ ∑§Ë ÁŒ‡ÊÊ ◊¥ ÷Ë ¬˝ªÁÃ „UÊªË, ‚Íø∑§Ê¥∑§ ÷Ë ’„UÃ⁄U „UÊ¥ª–
•Ÿ∑§ ⁄UÊC˛UÊ¥ ◊¥ ª⁄UË’ ﬂªÊZ ∑§Ê ßU‚ Ã⁄U„U ∑§ ﬂøŸ ‚ ◊ÈÄÃ ∑§⁄UŸ ∑§ Á‹∞
ÁŸÁ‡øÃ „UË ÁﬂûÊ ∑§Ë ÷Ë •Êﬂ‡ÿ∑§ÃÊ „UÊªË ¡Ê ª⁄UË’ ⁄UÊC˛UÊ¥ ∑§ Á‹∞ ∞∑§ ’«∏Ë
‚◊SÿÊ „UÊÃË „UÒ– ◊ÊŸﬂ Áﬂ∑§Ê‚ ¬˝ÁÃﬂŒŸ ◊¥ ßU‚∑§ Á‹∞ ÷Ë ∞∑§ ⁄UÊSÃÊ ‚È¤ÊÊÿÊ
„ÒU– •¥Ã⁄UÊ¸C˛UËÿ √ÿÊ¬Ê⁄U ∑§Ë ÃÈ‹ŸÊ ◊¥ Áﬂ‡ﬂ ◊¥ ◊ÈŒ˝Ê•Ê¥ ∑§Ê ‹ŸŒŸ ∑§ß¸U ªÈŸÊ „UÊÃÊ
„ÒU, •Ã— Á⁄U¬Ê≈¸U ∑§Ê ‚È¤ÊÊﬂ „ÒU Á∑§ •ª⁄U •¥Ã⁄UÊ¸C˛UËÿ ◊ÈŒ˝Ê•Ê¥ ∑§ ‹ŸŒŸ ¬⁄U Æ.ÆÆz
¬˝ÁÃ‡ÊÃ ÷Ë ∑§⁄U ‹ªÊ ÁŒÿÊ ¡Ê∞ ÃÊ ©U‚‚ yÆ •⁄U’ «UÊÚ‹⁄U ∞∑§ÁòÊÃ „UÊ ‚∑¥§ª
¡Ê ﬂÃ¸◊ÊŸ ◊¥ ¬˝ŒûÊ ÁﬂŒ‡ÊË ‚„UÊÿÃÊ ∑§Ê Á◊‹Ê∑§⁄U vxÆ •⁄U’ «UÊÚ‹⁄U ∑§ ’⁄UÊ’⁄U
„UÊ ¡Êÿ¥ª– ¡‹ﬂÊÿÈ ¬Á⁄UﬂÃ¸Ÿ ∑§ ‚ÊÕ ‚◊ÊÿÊ¡Ÿ ∑§⁄UŸ ∑§ Á‹∞ ÷Ë Áﬂ∑§Ê‚‡ÊË‹
⁄UÊCU˛Ê¥ ∞ﬂ¥ ‚„UÊ⁄UÊß¸U ⁄UÊC˛UÊ¥ ∑§Ê vÆz •⁄U’ «UÊÚ‹⁄U ∑§Ë •Êﬂ‡ÿ∑§ÃÊ „UÊªË– •Ã—
•¥Ã⁄UÊ¸C˛UËÿ ‹ŸŒŸ ¬⁄U Æ.ÆÆz ¬˝ÁÃ‡ÊÃ ∑§Ê ∑§⁄U ßU‚ ÁŒ‡ÊÊ ◊¥ ‚„UÊÿ∑§ Á‚hU „UÊ
‚∑§ªÊ–
Á⁄U¬Ê≈¸U •Ê◊ ¡ŸÃÊ ∑§ ¬ÿÊ¸ﬂ⁄UáÊËÿ •ÁäÊ∑§Ê⁄UÊ¥ ∑§Ê ‚¥ÁﬂäÊÊŸ ◊¥ ¬˝ÊﬂäÊÊŸ ∑§Ë
•Êﬂ‡ÿ∑§ÃÊ ∑§Ê ÷Ë ¬˝ÁÃ¬ÊÁŒÃ ∑§⁄UÃË „ÒU– •Ã∞ﬂ ◊Í‹÷ÍÃ •ÁäÊ∑§Ê⁄UÊ¥ ◊¥ ÷Ë
¬ÿÊ¸ﬂ⁄UáÊËÿ •ÁäÊ∑§Ê⁄UÊ¥ ∑§Ê ‡ÊÊÁ◊‹ Á∑§ÿÊ ¡Ê ‚∑§ÃÊ „ÒU– (‚¬˝‚)
❏
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Á‡ÊˇÊÊ ∞ﬂ¥ ‚ê¬˝·áÊ
- M§¬ŸÊ⁄UÊÿáÊ ∑§Ê’⁄UÊ

¬Ê‡øÊàÿ Á‡ÊˇÊÊ ‡ÊÊSòÊË “⁄‘U«UŸ” ∑§ •ŸÈ‚Ê⁄U “Á‡ÊˇÊÊ ∞∑§ ¬Á⁄U¬Äﬂ √ÿÁÄÃ
mUÊ⁄UÊ •¬Á⁄U¬Äﬂ ¬⁄U Á‡ÊˇÊáÊ, •ŸÈŒ‡Ê ∞ﬂ¥ •ŸÈ‡ÊÊ‚Ÿ mUÊ⁄UÊ «UÊ‹Ê ªÿÊ ﬂ„U
‚ÈÁŸÁ‡øÃ ∞ﬂ¥ ‚ÈÁŸÿÊÁ¡Ã ‚ê¬˝·áÊ •ÊÒ⁄U ¬˝÷Êﬂ „ÒU, Á¡‚‚ Á∑§ ◊ÊŸﬂªÃ
‡ÊÊ⁄UËÁ⁄U∑§, ’ÊÒÁhU∑§, ‚ÊÒãŒÿ¸ - ’ÊäÊÊà◊∑§, ‚Ê◊ÊÁ¡∑§ ∞ﬂ¥ •ÊäÿÊÁà◊∑§ ‡ÊÁÄÃÿÊ¥
∑§Ê ﬂÒÿÁÄÃ∑§ ∞ﬂ¥ ‚Ê◊ÊÁ¡∑§ •Êﬂ‡ÿ∑§ÃÊŸÈ‚Ê⁄U ‚êÿ∑§ ∞ﬂ¥ ‚◊⁄U‚ Áﬂ∑§Ê‚ „UÊ
¡Ê Á∑§ Á‡ÊˇÊÊÕË¸ ∑§ ‚ÎCUÊ ‚ •Êà◊‚ÊˇÊÊà∑§Ê⁄U ∑§Ë ÁŒ‡ÊÊ ◊¥ ÁŸÁŒ¸CU „UÊ–”
Á‡ÊˇÊÊ ﬂSÃÈÃ— ∑§Êß¸U ¬Ê∆˜Uÿ∑˝§◊ ÿÊ Á«ª˝Ë ◊ÊòÊ Ÿ„UË¥ „ÒU– Á‡ÊˇÊÊ ∑§Ë ‚⁄¥UøŸÊ ÃÊ
¡ËÁﬂ∑§Ê Ã∑§ ‚ËÁ◊Ã Ÿ „UÊ∑§⁄U ¡ËﬂŸ ∑§ ‹ˇÿ ∑§Ê S¬CU ∑§⁄UŸ ◊¥, ¡ËﬂŸ ∑§Ê
‚ÊÕ¸∑§ M§¬ ‚ ¡ËŸ ◊¥ „ÒU– ÁﬂÁ÷ãŸ ¬˝∑§Ê⁄U ∑§ ¬Ê∆˜Uÿ∑˝§◊ ÷Ë ‚ÊäÊŸ „Ò¥U ∑È§¿U
‚ËπŸ ∑§– ¬˝ÊáÊË Á¡‚ ‚ÊäÊŸ ¬˝áÊÊ‹Ë ‚ ôÊÊŸ ©U¬ÊÁ¡¸Ã ∑§⁄UÃÊ „ÒU ﬂ„U ÷Ë ‚◊ª˝
Á‡ÊˇÊÊ ∑§Ê ∞∑§ •¥ª „ÒU– √ÿÁÄÃ Á’ŸÊ Á‚πÊÿ ÷Ë ﬂÊÃÊﬂ⁄UáÊ ‚, ¬Á⁄UÁSÕÁÃ ‚,
•ŸÈ÷ﬂ ‚, Œπ∑§⁄U •ÊÒ⁄U ‚ÈŸ∑§⁄U ÷Ë ∑§Ê»§Ë ∑È§¿U ‚Ëπ ‹ÃÊ „ÒU– ôÊÊŸ - ÁﬂôÊÊŸ
∞ﬂ¥ Œ‡Ê¸Ÿ ‚ ◊Ÿ-◊ÁSÃc∑§ ◊¥ ∞∑§ ¬˝∑§Ê⁄U ∑§Ê ‚¥S∑§Ê⁄U ©Uà¬ãŸ ∑§⁄UŸÊ „UË Á‡ÊˇÊÊ
∑§Ê •÷ËCU „ÒU– “ŸÊÁSÃ ÁﬂlÊ ‚◊¥ øˇÊÈ” ÁﬂlÊ ∑§ ‚◊ÊŸ ŒÍ‚⁄UÊ ŸòÊ Ÿ„UË¥ „UÒ– Á‡ÊˇÊÊ
ÿÁŒ ‚¥S∑§ÊÁ⁄UÃ Ÿ„UË¥ ∑§⁄UÃË „ÒU ÃÊ ﬂ„U Á‡ÊˇÊÊ •¬Ÿ •Ê¬ ◊¥ •¬ÍáÊ¸ „ÒU–
Á‡ÊˇÊÊ ∞∑§ ‚È√ÿﬂÁSÕÃ ‚ê¬˝·áÊ ¬˝Á∑˝§ÿÊ „ÒU, ¡Ê ‚ËπŸ •ÊÒ⁄U ’ŸŸ ∑§Ë ¬˝⁄UáÊÊ
ŒÃË „ÒU– ∞∑§ ÷ÿ ⁄UÁ„UÃ, SŸ„U-‚¥¬ÍÁ⁄UÃ ∞ﬂ¥ ’Ê‹∑§ ∑§ √ÿÁÄÃàﬂ ∞ﬂ¥ ©U‚∑§Ë
•Êà◊ ¿UÁﬂ ∑§ ¬˝ÁÃ ‚ê◊ÊŸ ÷Êﬂ ﬂÊ‹Ê ﬂÊÃÊﬂ⁄UáÊ „UË πÈ‹∑§⁄U ‚ËπŸ ∑§Ê
¬˝Êà‚ÊÁ„UÃ ∑§⁄UÃÊ „ÒU– ‡ÊÊ⁄UËÁ⁄U∑§, ◊ÊŸÁ‚∑§ ∞ﬂ¥ ‚¥ﬂªÊà◊∑§ Á∑§‚Ë ¬˝∑§Ê⁄U ∑§Ê ÷Ë
÷ÿ •ÁäÊª◊ ∞ﬂ¥ Áﬂ∑§Ê‚ ∑§Ê ⁄UÊ∑§ÃÊ „ÒU– ¬˝÷ÊﬂË ‚ê¬˝·áÊ „UÃÈ ﬂÊÃÊﬂ⁄UáÊ ∞ﬂ¥
¬Á⁄Uﬂ‡Ê ∑§Ê ’Ê‹-∑§ÁãŒ˝Ã ∞ﬂ¥ ‚◊ÈŒÊÿ ‚ ¬˝Ê‚¥Áª∑§ „UÊŸÊ „UÊªÊ– ’ìÊÊ¥ •ÊÒ⁄U
Á‚ÅÊÊŸ ﬂÊ‹Ê¥ ∑§ ◊ÁSÃc∑§ ◊¥ ÿ„U Ãâÿ S¬CU „UÊŸÊ øÊÁ„U∞ Á∑§ ‚ËπŸÊ ∑§ﬂ‹
∑§ˇÊÊ•Ê¥ ◊¥ „UË Ÿ„UË¥ „UÊÃÊ „ÒU– ‚ËπŸÊ ÃÊ ∑§„UË¥ èÊË „UÊ ‚∑§ÃÊ „ÒU, Á∑§‚Ë ‚ ÷Ë
„UÊ ‚∑§ÃÊ „ÒU, •Êﬂ‡ÿ∑§ÃÊ „ÒU ‚ËπŸ ∑§Ë åÿÊ‚ ∑§Ë– ‚ËπŸÊ ◊Í‹Ã— ∞∑§
•ãÃ—Á∑˝§ÿÊ „ÒU ¡Ê ’Ê„˜Uÿ ∑§Ê⁄U∑§Ê¥ ‚ ¬˝÷ÊÁﬂÃ „UÊÃË „ÒU- ‚∑§Ê⁄UÊà◊∑§ M§¬ ◊¥ •ÊÒ⁄U
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Ÿ∑§Ê⁄UÊà◊∑§ M§¬ ◊¥ ÷Ë– ‚ËπŸ ∑§Ë øÊ„U ﬂÊ‹ ∑§ Á‹∞ ’Ês ∑§Ê⁄U∑§ Á’π⁄‘U ¬«∏
„Ò¥U– ŒûÊÊòÊÿ ∑§ ¡Ê wy ªÈL§ Õ ©UŸ◊¥ ◊äÊÈ◊ÄπË, ‚Ê°¬, •¡ª⁄U, ‡ﬂÊŸ, „UÊÕË,
÷˝◊⁄U, ∑§’ÍÃ⁄U ßUàÿÊÁŒ ‡ÊÊÁ◊‹ Õ– Á‚πÊŸ ﬂÊ‹ ∑§Ê⁄U∑§ •ÕÊ¸Ã˜ ¬Ê∆˜Uÿ∑˝§◊,
ÁﬂlÊ‹ÿ Á‡ÊˇÊ∑§ •ÊÒ⁄U ¬⁄UËˇÊÊ ÄÿÊ¥ Ÿ„UË¥ ßU‚ ‚àÿ ∑§Ê SﬂË∑§Ê⁄UÃ Á∑§ „U⁄U ’Ê‹∑§
•¬Ÿ •‹ª Ã⁄UË∑§ ‚ ‚ËπÃÊ „ÒU, ©U‚∑§Ë •¬ŸË ªÁÃ „UÊÃË „ÒU ÃÕÊ ‚◊¤ÊŸ ∑§Ë
•¬ŸË ª„U⁄UÊß¸U– ∑È§¿U ’ìÊ •∑§‹ •ë¿UÊ ‚ËπÃ „Ò¥U •ÊÒ⁄U ∑È§¿U ‚ÊÁÕÿÊ¥ ∑§ ‚◊Í„U
◊¥ •ÊÒ⁄U ∑È§¿U •ŸÈ∑§⁄UáÊ ∑§⁄U∑§–
¬˝∑Î§ÁÃ •¬Ÿ •Ê¬ ◊¥ ◊Í‹Ã— ‚◊ÁCU „ÒU– „UﬂÊ, ¬ÊŸË, ŸŒË-ŸÊ‹, ¬«∏-¬ÊÒäÊ,
¬ﬂ¸Ã, ﬂãÿ¡Ëﬂ •‹ª-•‹ª „UÊÃ „ÈU∞ ÷Ë ‚’ ∞∑§-ŒÍ‚⁄‘U ‚ ‚¥’¥hU ÷Ë „Ò¥U
•ÊÒ⁄U ∞∑§ ∑§Ê •ÁSÃàﬂ ŒÍ‚⁄‘U ∑§ •ÁSÃàﬂ ‚ ¬˝÷ÊÁﬂÃ „ÒU– ‚’ Á◊‹∑§⁄U „UË ÃÊ
¬˝∑Î§ÁÃ „ÒU, •ãÿÕÊ ¬˝∑Î§ÁÃ •¬Ÿ •Ê¬ ◊¥ ∑È§¿U ÷Ë ÃÊ Ÿ„UË¥ „UÒ– ßU‚Ë ¬˝∑§Ê⁄U Á‡ÊˇÊÊ
∑§Ê ÷Ë ‚◊ÁCUªÃ „UÊŸÊ „ÒU, ‚◊∑§ÊÁ‹∑§ „UÊŸÊ „ÒU– ßU‚ ¬˝∑§Ê⁄U ∑§Ë Á‡ÊˇÊÊ ◊¥ ’Ê‹∑§
¡ËﬂŸ ∑§ ÁﬂÁ÷ãŸ ∑§ÊÒ‡Ê‹ •ÊÒ⁄U ôÊÊŸ ∑§Ê ‚ËπÃÊ ø‹Ê ¡ÊÿªÊ Á’ŸÊ ‚¥ÃÈÁCU ∑§
‚ËπÃ ⁄U„UŸ ∑§Ë •Ÿﬂ⁄UÃ øÊ„U Á‹∞ „ÈU∞– Á‡ÊˇÊÊ ∑§Ê èÊË ª¥ªÊ ∑§Ë äÊÊ⁄UÊ ∑§Ë ÷Ê°ÁÃ
„UÊŸÊ „ÒU, Á¡‚◊¥ Ÿ ¡ÊŸ Á∑§ÃŸË äÊÊ⁄UÊ∞¥ Á◊‹ÃË „Ò¥U •ÊÒ⁄U ª¥ªÊ ’„UÃË „Ò–U ÁŸÃ
ŸÍÃŸÃÊ ∑§ ‚ÊÕ ¬Á⁄Uﬂ‡Ê ‚ ¬˝÷ÊÁﬂÃ „UÊÃË „ÈUß¸U •ÊÒ⁄U ¬Á⁄Uﬂ‡Ê ∑§Ê ¬˝÷ÊÁﬂÃ ∑§⁄UÃ
„ÈU∞– ∞‚Ë „UË „ÒU Á‡ÊˇÊÊ ∑§Ë äÊÊ⁄UÊ ¡Ê Ÿ∞ •ÊÿÊ◊Ê¥ ∑§Ë Ã‹Ê‡Ê ◊¥ Ÿ∞ Ã≈UÊ¥ ∑§Ê
ÁŸ◊Ê¸áÊ ∑§⁄UÃË ø‹ÃË „ÒU–
Á‡ÊˇÊÊ ∑§Ê ‚ﬂÊ¸ã◊ÈπË „UÊŸÊ „UË „ÒU •ÊÒ⁄U ’ìÊ ∑§Ê ÁŸ⁄UãÃ⁄U SﬂÊSâÿ, ¡ËﬂŸ◊ÍÀÿ, ∑§Êÿ¸ ∑§⁄UŸ ∑§Ë ÷ÊﬂŸÊ, üÊ◊ÁŸDUÊ, ‚Î¡ŸÊà◊∑§ÃÊ, Ã∑¸§ÿÈÄÃ ÁøãÃŸ, ‚ê¬˝·áÊ
∞ﬂ¥ •Á÷√ÿÁÄÃ ∑§ÊÒ‡Ê‹, ‚Ê„UÁ‚∑§ÃÊ ÃÕÊ ¬Á⁄UﬂÃ¸Ÿ ∑§ ‚ÊÕ ‚Ê◊ã¡Sÿ ÷Ë
‚ËπÃ ⁄U„UŸÊ „ÒU– ÿÁŒ ’Ê‹∑§ ◊¥ ‚ËπÃ ⁄U„UŸ ∑§Ë ¬˝ﬂÎÁûÊ Áﬂ∑§Á‚Ã ∑§Ë ¡Ê ‚∑§
ÃÊ ﬂ„UË „UÊªË Á‡ÊˇÊáÊ ∑§Ë ‚»§‹ÃÊ ∑§Ë ÁŸc¬ÁûÊ– ‹Á∑§Ÿ ŒÈ÷Ê¸Çÿﬂ‡Ê ¬Ê∆Uÿ∑˝§◊
∞ﬂ¥ ¬⁄UËˇÊÊ ∑§ ÉÊ⁄‘U ∑§ ’Ê„U⁄U Ÿ Á‡ÊˇÊÊ ŒŸ ﬂÊ‹ ¤ÊÊ°∑§Ã „Ò¥U •ÊÒ⁄U Ÿ „UË •¬Ÿ ¿UÊòÊÊ¥
∑§Ê ¬˝Á⁄UÃ ∑§⁄UÃ „Ò¥U– ∞∑§ ŸŒË •¬Ÿ ©UŒ˜ª◊ ‚ ™§¬⁄U Ÿ„UË¥ ’„U ‚∑§ÃË •ÊÒ⁄U ÿ„U ÷Ë
‚àÿ „ÒU Á∑§ ÿÁŒ ª¥ªÊ ª¥ªÊÒòÊË ¬⁄U „UË ª¥ŒË „UÊªË ÃÊ ¬˝ﬂÊ„U ∞ﬂ¥ ¬˝÷Êﬂ ¬ÁﬂòÊ ∑Ò§‚
„UÊªÊ– „U◊Ê⁄UË ‚◊ª˝ ‡ÊÒÁˇÊ∑§ ‚¥⁄UøŸÊ „UË ÁŒ‡ÊÊ‡ÊÍãÿ „ÒU–
ﬂÃ¸◊ÊŸ Á‡ÊˇÊÊ ’„ÈU•ÊÿÊ◊Ë „ÒU, ¬Ê∆U˜ÿ∑˝§◊ ∑§Ë ŒÎÁc≈U ‚ ◊„UàﬂÊ∑§Ê¥ˇÊË „ÒU,
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ÁﬂÁ÷ãŸ ¬˝∑§Ê⁄U ∑§ ¬˝Á‡ÊˇÊáÊ „Ò¥U, ‚’ ∑È§¿U „ÒU ¬⁄U Á»§⁄U ÷Ë •Ê¡ ∑§ ÃÕÊ∑§ÁÕÃ
Á‡ÊÁˇÊÃÊ¥ ◊¥ ¡ËﬂŸ ∑§Ë äÊÊ⁄UÊ •ÊŒ‡Ê¸ ‚ Áﬂ¬⁄UËÃ ’„U ⁄U„UË „ÒU– ß¸U‡ﬂ⁄U •ÊÒ⁄U äÊ◊¸ ◊¥
•Áﬂ‡ﬂÊ‚, ‚¥ÿ◊ ∑§Ê •÷Êﬂ, ¬˝ÊøËŸÃÊ ∞ﬂ¥ ¬⁄Uê¬⁄UÊ ∑§ ¬˝ÁÃ ÁﬂmU·, ªÈL§¡ŸÊ¥
∑§ ¬˝ÁÃ •üÊhUÊ, Áﬂ‹ÊÁ‚ÃÊ ∞ﬂ¥ ﬂÊ‚ŸÊ ∑§Ë •Ê⁄U ’…∏UÃÊ •Ê∑§·¸áÊ, ¬˝Œ‡Ê¸Ÿ ∞ﬂ¥
©U¬÷ÊªﬂÊŒ ‚ •ŸÈ⁄UÊª ÃÕÊ ŸÒÁÃ∑§ ‚Ê„U‚, ÁŸ÷Ë¸∑§ÃÊ ∞ﬂ¥ ÁŸc¬ˇÊÃÊ ‚ •Ê¡
∑§Ê ◊ÊŸﬂ ŒÍ⁄U „U≈UÃÊ ¡Ê ⁄U„UÊ „ÒU– •Á„¥U‚Ê, ∑§M§áÊÊ, •¬Á⁄Uª˝„U, üÊ◊, ‚Á„UcáÊÈÃÊ
∞ﬂ¥ ‚¥ÿ◊ Áﬂ‹È# „UÊÃ ¡Ê ⁄U„U „Ò¥U– ŒÈÁŸÿÊ ¿UÊ≈UË „UÊÃË ¡Ê ⁄U„UË „ÒU ¬⁄U ÁŒ‹Ê¥ ∑§Ë
ŒÍ⁄UË ’…∏U ⁄U„UË „ÒU „U◊ •¬Ÿ •âÊﬂÊ ÁŸ∑§≈UÃ◊ •¬ŸÊ¥ ◊¥ „UË Á‚◊≈UÃ ¡Ê ⁄U„U „Ò¥U–
ÄÿÊ ÿ„UË Á‡ÊˇÊÊ „ÒU?
Á‡ÊˇÊÊ ∑§Ë øøÊ¸ ∑§⁄UÃ ﬂÄÃ ÿ„U ‚◊¤ÊŸÊ •Êﬂ‡ÿ∑§ „ÒU Á∑§ √ÿÁÄÃ ∑§Ê
◊ŸÊﬂÒôÊÊÁŸ∑§ ‚¥ª∆UŸ „ÒU ©U‚∑§ ◊ÍÀÿÊ¥ ∑§Ê …UÊ°øÊ– •Ê¡ ◊ŸÈcÿ ∑§ √ÿÁÄÃªÃ ÿÊ
‚Ê◊ÍÁ„U∑§ √ÿﬂ„UÊ⁄U ◊¥ ‚È‚ê’hUÃÊ ∞ﬂ¥ ‚ÊÁàﬂ∑§ÃÊ Ÿ„UË¥ „ÒU– πÊŸ-¬ÊŸ ¬Á⁄UﬂÃ¸Ÿ,
¬Á⁄Uﬂ‡Ê ¬˝÷Êﬂ, ÷ÊªﬂÊŒ ∞ﬂ¥ •‚Á„UcáÊÈÃÊ ∑§ ∑§Ê⁄UáÊ Á‡ÊÁˇÊÃ √ÿÁÄÃ ÷Ë ’’¸⁄U,
Á„¥U‚∑§, SﬂÊÕ¸¬ÍáÊ¸ ∞ﬂ¥ ‚¥∑§ËáÊ¸ √ÿﬂ„UÊ⁄U ∑§⁄UÃ Œπ ¡ÊÃ „Ò¥U, Á»§⁄U Á‡ÊˇÊÊ ∑§Ê
¬˝÷Êﬂ ∑§„UÊ° ªÿÊ? Á‡ÊˇÊÊ ∑§ ‚ê¬˝cÊáÊ ◊¥ ∑§Êß¸U Ÿ ∑§Êß¸U ∑§◊Ë, ∑§„UË¥ Ÿ ∑§„UË¥ ÃÊ
„ÒU „UË Ã÷Ë ÃÊ Á‡ÊÁˇÊÃ „UÊ∑§⁄U ÷Ë √ÿﬂ„UÊ⁄U ◊¥ •Á‡ÊÁˇÊÃ „UË ⁄U„U ¡ÊÃ „Ò¥U–
Áﬂ∑§Ê‚ •ÊÒ⁄U Á‡ÊˇÊÊ ◊¥ ÷Ë ÃÊ‹◊‹ S¬CU Ÿ¡⁄U Ÿ„UË¥ •ÊÃÊ „ÒU Ã÷Ë ÃÊ
Áﬂ∑§Á‚Ã Œ‡ÊÊ¥ ◊¥ ⁄¥Uª÷Œ ∑§Ë ◊ÊŸÁ‚∑§ÃÊ, ’…∏Ã •¬⁄UÊäÊ, Sﬂë¿¥UŒ ÿÊÒŸÊøÊ⁄U,
•‡‹Ë‹ ‚ÊÁ„Uàÿ ∞ﬂ¥ Á„U¥‚Ê ∑§Ë ¬˝ﬂÎÁûÊÿÊ° ¡Ê⁄U ¬∑§«∏ÃË ¡Ê ⁄U„UË „Ò¥U– „U◊
•ÊäÊÈÁŸ∑§ÃÊ ∑§Ê ¬˝ªÁÃ ◊ÊŸÃ „Ò¥U ¬⁄U „U◊Ê⁄UË ßUã‚ÊÁŸÿÃ Áª⁄UÃË ¡Ê ⁄U„UË „ÒU, ÿ„U
∑Ò§‚Ê Áﬂ∑§Ê‚ „ÒU?
Á‡ÊˇÊÊ ¬˝ÿÊªﬂÊŒ, ¬Á⁄UﬂÃ¸Ÿ ∞ﬂ¥ ¬˝ªÁÃ ∑§Ê ◊Êäÿ◊ „ÒU– ∞‚Ê ¬Á⁄UﬂÃ¸Ÿ ¡Ê üÊDU
ÁﬂøÊ⁄UÊ¥ ∑§Ê ‚¥¡Êÿ, ‚ÊÕ „UË •¬ŸË ‚ŸÊÃŸ ‚¥S∑Î§ÁÃ ∑§ SÕÊß¸U ÃàﬂÊ¥ ∑§Ê ﬂÃ¸◊ÊŸ
‚ ¡Ê«∏ ‚∑§– „U◊¥ ÿ„U ŒπŸÊ „UÊªÊ Á∑§ „U◊Ê⁄UË Á‡ÊˇÊÊ ¬˝Á∑˝§ÿÊ, ‡ÊÒÁˇÊ∑§ ‚¥⁄UøŸÊ
ÃÕÊ ¬˝ªÁÃ ◊¥ ÄÿÊ ‚¥’¥äÊ „ÒU–
ÿ„U Ãâÿ S¬CU „UÊŸÊ „UË øÊÁ„U∞ Á∑§ Á‡ÊˇÊÊ ﬂSÃÈÃ— ﬂ„U Ÿ„UË¥ „ÒU ¡Ê „U◊
‚ËπÃ „Ò¥U, Á‡ÊˇÊÊ ﬂ„U „ÒU ¡Ê „U◊ ’ŸÃ „Ò¥U– •Êﬂ‡ÿ∑§ ÿ„U Ÿ„UË¥ „ÒU Á∑§ „U◊ ¿UÊòÊÊ¥
∑§Ê „U◊Ê⁄UË ¬Íﬂ¸ ‚¥ÁøÃ ¡ÊŸ∑§Ê⁄UË Œ¥– ﬂSÃÈÃ— ©UŸ◊¥ ﬂ„U ÿÊÇÿÃÊ ¬ÒŒÊ ∑§⁄UŸË „ÒU
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Á∑§ •¬Ÿ ‚Ê⁄‘U ¡ËﬂŸ ◊¥ ﬂ„U ¡ÊŸ∑§Ê⁄UË ¬˝Ê# ∑§⁄UÃÊ ⁄U„U– •¬Ÿ •ÊÒ⁄U ŒÍ‚⁄UÊ¥ ∑§
•ŸÈ÷ﬂ ‚ ‹Ê÷ ©U∆UÊ∞– ’ìÊÊ¥ ∑§Ê ∑§ﬂ‹ ßU‚Á‹∞ ÃÒÿÊ⁄U Ÿ„UË¥ ∑§⁄UŸÊ „ÒU Á∑§ •Ê¡
∑§Ë ÁSÕÁÃ ∑§Ê ‚Ê◊ŸÊ ∑Ò§‚ ∑§⁄‘¥U ’ÁÀ∑§ ©UŸ◊¥ ﬂ„U ÿÊÇÿÃÊ „UÊ Á∑§ ’Œ‹ÃË
ÁSÕÁÃ ◊¥ ﬂ„U ∑Ò§‚ •¬Ÿ ¬Ò⁄U ¡◊Ê∞ ⁄Uπ¥ Á∑§ Á∑§‚Ë ÷Ë äÊÊ⁄UÊ ◊¥ ’„U Ÿ ¡Ê∞–
∑§Êß¸U ÷Ë äÊÊ⁄UÊ ÿÊ „UﬂÊ Ÿß¸U •Ê∞, ¬Ò⁄U ÃÊ ¡◊ËŸ ¬⁄U „UË ⁄U„UŸ øÊÁ„U∞– Á‡ÊˇÊÊ ∞∑§
‚ê¬˝·áÊ „ÒU, ¬˝÷Êﬂ „ÒU, øÃŸÊ „ÒU, Á‡ÊˇÊÊ Sﬂÿ¥ ◊¥Á¡‹ Ÿ„UË¥, ∞∑§ ‚»§⁄U „ÒU, ∞∑§
äÊÊ⁄UÊ „ÒU Á¡‚ ’„Ã ⁄U„UŸÊ „ÒU Ÿ∞ •ÊÿÊ◊Ê¥ ∑§Ë Ã‹Ê‡Ê ◊¥, Ÿ∞ Ã≈UÊ¥ ∑§Ê ÁŸ◊Ê¸áÊ
∑§⁄UÃ „ÈU∞– ¿UÊòÊ ÃÊ Á‡ÊˇÊÊ ∑§Ê ¬Á⁄UáÊÊ◊ „ÒU, Ÿ ∑§Ê⁄UáÊ „ÒU, Ÿ ∑§Ê⁄U∑§–
Á‡ÊˇÊÊ ∑§ •ÊÒ¬øÊÁ⁄U∑§ ∞ﬂ¥ ﬂÊSÃÁﬂ∑§ ‹ˇÿ ÄÿÊ „ÒU, ÄÿÊ „UÊŸÊ øÊÁ„U∞, ÄÿÊ¥
ßUŸ ‹ˇÿÊ¥ ∑§Ë ¬ÍÁÃ¸ Ÿ„UË¥ „UÊ ⁄U„UË „ÒU, ßUã„UË¥ ‚’ ‚◊SÿÊ•Ê¥ ∑§Ê ÁﬂﬂøŸ Á∑§ÿÊ
¡ÊŸÊ „ÒU– ’Ê‹∑§ ∑§ ‚◊SÿÊ ◊Í‹∑§ ’ŸŸ ◊¥ •Á÷÷Êﬂ∑§ ∑§„UÊ° Ã∑§ ©UûÊ⁄UŒÊÿË
„ÒU? ’Ê‹∑§ •Ê¬‚ øÊ„UÃÊ ÄÿÊ „ÒU? ﬂ„U ¡Ê øÊ„UÃÊ „ÒU ©U‚ ŒŸ ∑§Ê •Ê¬∑§ ¬Ê‚
ﬂÄÃ „ÒU ÄÿÊ?
‚ËπŸ ◊¥ Á¬¿U«∏ ’Ê‹∑§Ê¥ ∑§Ë ‚◊SÿÊ•Ê¥ ∑§Ê ÁŸŒÊŸ •ÊÒ⁄U ©UŸ∑§ ©U¬øÊ⁄UË
Á‡ÊˇÊáÊ ¬⁄U ÷Ë ∑§Ê»§Ë ∑È§¿U ‚ÊøÊ ªÿÊ „ÒU– ÿ„U ‚àÿ „ÒU Á∑§ ¡’ Ã∑§ Á‡ÊˇÊ∑§Ê¥
◊¥ Á¬¿U«∏ ’Ê‹∑§Ê¥ ∑§Ê ‚◊¤ÊŸ ∑§Ë ÁŒ‡ÊÊ ◊¥ ‚„UË ŒÎÁCU∑§ÊáÊ, ‚„UÊŸÈ÷ÍÁÃ, äÊÒÿ¸,
©Uà‚Ê„U ∞ﬂ¥ ‹ªŸ Ÿ„UË¥ „UÊªË, ∑§Êß¸U ÷Ë ©U¬øÊ⁄UË Á‡ÊˇÊáÊ ∑§Ê ∑§Êÿ¸∑˝§◊ ‚»§‹
Ÿ„UË¥ „UÊ ‚∑§ªÊ–
Á‡ÊˇÊÊ ∑§Ê ◊ÈÅÿ ‚ÊäÊŸ ÁﬂlÊ‹ÿ Áﬂ‡ÊÊ‹ ‚◊Ê¡ ∑§Ê ‹ÉÊÈ ‚¥S∑§⁄UáÊ „UË ÃÊ
„ÒU– •Ã— ’ÈÁŸÿÊŒË ◊ÍÀÿÊ¥ ∑§Ê ’Ë¡Ê⁄UÊ¬áÊ - •¥∑È§⁄UáÊ ﬂ„UË¥ „UÊŸÊ øÊÁ„U∞ ¬⁄U
◊ÍÀÿ-Á‡ÊˇÊÊ ∑§Ê ∞∑§◊ÊòÊ •Á÷∑§⁄UáÊ ÁﬂlÊ‹ÿ „UË Ÿ„UË¥ •Á¬ÃÈ „U◊Ê⁄UÊ ÉÊ⁄U¬Á⁄UﬂÊ⁄U, ¬Á⁄U¡Ÿ, •Á÷÷Êﬂ∑§, ‚◊Ê¡, ⁄UÊ¡ŸÃÊ, ◊Ê‚◊ËÁ«UÿÊ ‚÷Ë ∑§Ê ÿ„U
∑§Ê◊ ∑§⁄UŸÊ „ÒU •ÊÒ⁄U ¬Í⁄‘U ‚Ê◊¥¡Sÿ ∑§ ‚ÊÕ–
„U◊Ê⁄UÊ ∑§Ê‹ - ¬Á⁄U¬˝ˇÿ ’„ÈUÃ •‚¥ÃÈÁ‹Ã „ÒU– S∑Í§‹Ê¥ ◊¥ „U◊ ◊Í‹Ã— •ÃËÃ¬˝÷ÊÁﬂÃ „UË „Ò¥U– ﬂÃ¸◊ÊŸ ∞ﬂ¥ ÷Áﬂcÿ ∑§Ë •Ê⁄U „U◊Ê⁄UË ªÁÃ •àÿÀ¬ „ÒU– ¬Á⁄UﬂÃ¸Ÿ
∑§Ë ÃËﬂ˝ ªÁÃ ∑§Ê ŒπÃ „ÈU∞ „U◊ ŒÍ‚⁄UË ¬Ë…∏UË ∑§ Á‹∞ ÿ„U Ÿ„UË¥ ∑§„U ‚∑§Ã Á∑§
∑§‹ ÷Ë •Ê¡ ¡Ò‚Ê „UË „UÊªÊ–
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◊Í‹∑§âÿ ‚Ê⁄U M§¬ ◊¥ ∑È§¿U ßU‚ ¬˝∑§Ê⁄U „ÒU ◆

◆

◆
◆

◆

◆
◆

◆

◆

◆

◆
◆

◆

◊ÍÀÿÊ¥ ∑§Ë Á‡ÊˇÊÊ ∑§Ê ¬˝Õ◊ ∑§ãŒ˝ ÃÊ ÉÊ⁄U „UË „ÒU ‹Á∑§Ÿ ÁﬂlÊ‹ÿ ‚’‚
¬˝÷ÊﬂË ◊ÊŸÊ ¡Ê ‚∑§ÃÊ „ÒU–
øÁ⁄UòÊ „U◊Ê⁄‘U •Êø⁄UáÊ ∑§Ê ‚◊Á∑§Ã SﬂM§¬ „UË ÃÊ „ÒU– •Êø⁄UáÊ „U◊Ê⁄‘U øÁ⁄UòÊ
∑§Ë ¬˝ÿÊª‡ÊÊ‹Ê „ÒU– ◊ÍÀÿÊ¥ ∑§Ê ßU‚ ¬˝ÿÊª‡ÊÊ‹Ê ‚ „UË ÃÊ ªÈ¡⁄UŸÊ „ÒU–
∑§Ê‡Ê, „U◊ ’ìÊÊ¥ ∑§Ê ‚◊¤ÊÊŸ ∑§Ë ’¡Ê∞ πÈŒ ∑§Ê ‚◊¤Ê¥, πÈŒ ∑§Ê ©U¬øÊ⁄U ∑§⁄‘U–
Á‡ÊˇÊÊ ∑§Ê ©UŒ˜Œ‡ÿ „ÒU ◊ÈÄÃ Áø¥ÃŸ, ◊ÍÀÿ-•Á÷¬˝Ã ¡ËﬂŸ, øÈŸÊÒÁÃÿÊ¥ ‚
¡Í¤ÊŸÊ ∞ﬂ¥ ŸﬂËŸ ‚Î¡Ÿ ∑§Ë ÁŒ‡ÊÊ ŒŸÊ–
‡ÊÒÁˇÊ∑§ ‚¥SÕÊ•Ê¥ ∑§Ê ◊Í‹ M§¬ ◊¥ ‡ÊÒÁˇÊ∑§ ‚¥SÕÊ „UË ’Ÿ ⁄U„UŸÊ „ÒU, ⁄UÊ¡ŸËÁÃ
‚ Ÿ„UË¥ ¡È«∏ŸÊ „ÒU–
•Á÷÷Êﬂ∑§Ê¥ ∑§Ê S∑Í§‹ ¡ÊŸÊ øÊÁ„U∞- ‚◊Õ¸Ÿ, ‚„UÿÊª ∞ﬂ¥ ‚¥¬∑¸§ ∑§ Á‹ÿ–
‚„U∑§ÊÁ⁄UÃÊ ‚◊ÊäÊÊŸ „ÒU ‚◊SÿÊ•Ê¥ ∑§Ê •ÊÒ⁄U ◊Êª¸ „ÒU ©U‚ ◊¥Á¡‹ ∑§Ê ¡„UÊ°
‡ÊÊ¥ÁÃ ‚„U•ÁSÃàﬂ •ÊÒ⁄U ‚◊ÎÁhU „ÒU–
Á‡ÊˇÊÊ ◊¥ ŸÒÁÃ∑§ ¬ˇÊ ∑§Ë •ﬂ„U‹ŸÊ ∑§Ê „UË ¬Á⁄UáÊÊ◊ „ÒU Á∑§ „U◊ •Ê¡ øÊ°ŒÁ‚ÃÊ⁄UÊ¥ Ã∑§ ÃÊ ¡Ê ¬„È°Uø „Ò¥U ¬⁄U äÊ⁄UÃË ¬⁄U ß¥U‚ÊŸ ∑§Ë Ã⁄U„U ø‹ŸÊ ÷Í‹Ã „UË
¡Ê ⁄U„U „Ò¥U–
•Á÷÷Êﬂ∑§Ê¥ ∑§Ê øÊÁ„U∞ Á∑§ •¬Ÿ ’ìÊÊ¥ ∑§ Á‹ÿ ﬂ „UË ‹ˇÿ ÁŸäÊÊ¸Á⁄UÃ ∑§⁄‘¥U
Á¡ã„¥U ¬˝Ê# ∑§⁄UŸ ∑§Ë ©UŸ∑§Ë ˇÊ◊ÃÊ „ÒU–
¡’ •Ê¬∑§Ê ’ìÊÊ ÁŸáÊ¸ÿ Ÿ ‹ ‚∑§Ÿ ∑§Ë ÁSÕÁÃ ◊¥ „UÊ Ã’ „UË ◊ŒŒ
∑§ËÁ¡ÿ– •¬Ÿ ÁŸáÊ¸ÿ, •¬ŸÊ •ŸÈ÷ﬂ ©U‚ ¬⁄U ◊Ã ÕÊÁ¬ÿ–
SﬂÊäÿÊÿ, ‚èÿÃÊ ∞ﬂ¥ ‚¥S∑Î§ÁÃ ∑§ Áﬂ∑§Ê‚ ∑§Ë •ÊäÊÊ⁄UÁ‡Ê‹Ê „ÒU–
◊ÊŸﬂËÿ ‚¥ﬂŒŸÊ•Ê¥ ∑§Ê »§‹Ë÷ÍÃ M§¬ „UË Á‡ÊˇÊÊ, Á‡ÊˇÊ∑§ ∞ﬂ¥ Á‡ÊˇÊÊÕË¸ ∑§Ë
‚»§‹ÃÊ „ÒU •ÊÒ⁄U ßU‚Ë ◊¥ ÁŸÁ„UÃ „ÒU √ÿÊ¬∑§, •¬ÁˇÊÃ ‚Ê◊ÊÁ¡∑§ ¬Á⁄UﬂÃ¸Ÿ–
•ãÃ⁄UÊﬂ‹Ê∑§Ÿ •¬ÁˇÊÃ „UË Ÿ„UË¥ •¬Á⁄U„UÊÿ¸ ÷Ë „ÒU–
❏
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Áﬂ∑§ÁãŒ˝Ã Á‡ÊˇÊÊ ¬˝‡ÊÊ‚Ÿ
- ¬˝Ê. ∑§ÊÁ‹∑§Ê ÿÊŒﬂ, •ø¸ŸÊ ¡ÒŸ
»§ÿÊ‹ ∑§ •ŸÈ‚Ê⁄U
“ﬂ„U ¬˝àÿ∑§ ∑§Êÿ¸ Á¡‚◊¥ •äÊËŸSÕ ∑§Ë ÷ÍÁ◊∑§Ê ∑§ ◊„Uàﬂ ◊¥ ﬂÎÁhU „UÊÃË „ÒU,
Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ „ÒU–”
∑§ËÕ«UÁﬂ‚ ∑§ •ŸÈ‚Ê⁄U
“‚¥ª∆UŸ ∑§Ë ¿UÊ≈UË ‚ ¿UÊ≈UË ßU∑§Êß¸U, ¡„UÊ° Ã∑§ ∑§Ë √ÿﬂ„UÊÁ⁄U∑§ „UÊ, ‚ûÊÊ ∞ﬂ¥
ŒÊÁÿàﬂ ∑§Ê ÁﬂÃ⁄UáÊ Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ ∑§„U‹ÊÃÊ „ÒU–”
¡ŸÃÊ¥ÁòÊ∑§ Œ‡ÊÊ¥ ∑§Ë •ﬂäÊÊ⁄UáÊÊ „ÒU Á∑§ √ÿÁÄÃªÃ Á÷ãŸÃÊ ∑§ •ÊäÊÊ⁄U ¬⁄U
√ÿÁÄÃ ∑§Ê Áﬂ∑§Ê‚ ∑§ •ﬂ‚⁄U ŒŸ ¬⁄U „UË ©U‚∑§Ê ‚ﬂÊ¸ã◊ÈπË Áﬂ∑§Ê‚ ‚¥÷ﬂ „ÒU,
∞‚ √ÿÁÄÃÿÊ¥ mUÊ⁄UÊ „UË ⁄UÊCU˛ ∑§Ê Áﬂ∑§Ê‚ ‚¥÷ﬂ „ÒU– •◊Á⁄U∑§Ê, Á’˝≈UŸ ÃÕÊ ÷Ê⁄UÃ
∑§ Á‡ÊˇÊÊ ¬˝‡ÊÊ‚Ÿ ßU‚∑§ ©UŒÊ„U⁄UáÊ „ÒU¥– ßUŸ Œ‡ÊÊ¥ ◊¥ ⁄UÊíÿ •¬ŸË ŸËÁÃÿÊ¥ ÃÕÊ
‚ÈÁﬂäÊÊ ∑§ •ŸÈM§¬ Á‡ÊˇÊÊ ∑§Ë √ÿﬂSÕÊ ∑§⁄UÃ „Ò¥U– ‡ÊÒÁˇÊ∑§ ŸﬂÊøÊ⁄U Áﬂ∑§ÁãŒ˝Ã
√ÿﬂSÕÊ ◊¥ „UË Áﬂ∑§Á‚Ã „UÊÃ „Ò¥U–
⁄UÊCU˛Á¬ÃÊ ◊„UÊà◊Ê ªÊ¥äÊË Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ ∑§ Á„U◊ÊÿÃË Õ– ﬂ øÊ„UÃ Õ Á∑§ „U◊Ê⁄‘U
ÿ„UÊ¥ ‚¥øÊÁ‹Ã ‚÷Ë ÿÊ¡ŸÊ•Ê¥ ∑§Ê ‹Ê÷ ⁄UÊCU˛ ∑§ ‚÷Ë ª⁄UË’-•◊Ë⁄U ‹ÊªÊ¥ ∑§Ê
Á◊‹, ßU‚ËÁ‹∞ ©Uã„UÊ¥Ÿ Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ ∑§ ¬˝øÊ⁄U-¬˝‚Ê⁄U ◊¥ L§Áø ÁŒπÊß¸U–
Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ ∑§Ë √ÿÊÅÿÊ ∑§⁄UÃ „ÈU∞ ¡.¬Ë. ‚ÍŒ Ÿ Á‹πÊ „Ò- ÿÁŒ „U◊ ¬Í⁄‘U
‚◊Ê¡ ∑§Ê ‚◊ÊŸ M§¬ ‚ Á∑§‚Ë Ãâÿ, ÁﬂøÊ⁄U ¬˝áÊÊ‹Ë, ÁﬂøÊ⁄U ‚ Á„¥U‚Ê Ÿ„UË¥
¬„È¥UøÊŸÊ øÊ„UÃ ÃÊ „U◊ ∞∑§ ⁄UÊíÿ„UËŸ ‚◊Ê¡ ∑§Ë M§¬⁄‘UπÊ ¬⁄U ÁﬂøÊ⁄U ∑§⁄U ‚∑§Ã
„Ò¥U– ßU‚◊¥ ªÊ¥ﬂÊ¥ ◊¥ ’‚ „È∞ ‚◊Í„U „UÊ¥ª, Á¡‚◊¥ ªÊÒ⁄Uﬂ¬ÍáÊ¸ ‡ÊÊ¥ÁÃ◊ÿ ¡ËﬂŸ ∑§Ê
•ÊäÊÊ⁄U Sﬂë¿UÊ¬ÍáÊ¸ ‚„UÿÊª „UÊªÊ, ¬˝àÿ∑§ ªÊ¥ﬂ ◊¥ ∞∑§ ªÊ¥ﬂ ¬¥øÊÿÃ „UÊªË
Á¡‚∑§ ¬Ê‚ •¬ŸË ‚È⁄UˇÊÊ ∞ﬂ¥ ◊Í‹÷ÍÃ •Êﬂ‡ÿ∑§ÃÊ•Ê¥ ∑§Ë ¬ÍÁÃ¸ ∑§Ë ¬ÍáÊ¸Ã—
‚Ê◊âÿ¸ „UÊªË– ©UŸ∑§Ë ¡ËﬂŸ ¬˝áÊÊÁ‹ÿÊ¥ Á¬⁄UÊÁ◊«U ¡Ò‚Ë Ÿ „UÊ∑§⁄U ﬂÎûÊ ‚ŒÎ‡Ê
„UÊ¥ªË– ÿ„U ∞∑§ ∞‚Ê ﬂÎÃ „UÊªÊ Á¡‚∑§Ê ∑§ãŒ˝ √ÿÁQ§ „UÊªÊ, ¡Ê •¬Ÿ ∑§Ê ª˝Ê◊
∑§ ¬˝ÁÃ ’Á‹ŒÊŸ ∑§⁄UŸ „UÃÈ Ãà¬⁄U ⁄U„UªÊ– ßU‚‚ “ﬂ‚ÈäÊÒﬂ ∑È§≈ÈUê’∑§◊˜” ∑§Ë •ÊŒ‡Ê¸
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÷ÊﬂŸÊ ∑§Ê ©UŒÿ „UÊªÊ– ßU‚ ﬂÎûÊ ∑§Ë ‚’‚ ’Ê„U⁄UË ¬Á⁄UÁäÊ •Ê¥ÃÁ⁄U∑§ ﬂÎûÊ ∑§Ê
∑È§ø‹Ÿ ◊¥ •¬ŸË ‡ÊÁÄÃ ∑§Ê ¬˝ÿÊª Ÿ„UË¥ ∑§⁄U ¬ÊÿªË ’ÁÀ∑§ •¬Ÿ •¥Ãª¸Ã
‚’∑§Ê ‡ÊÁÄÃ ¬˝ŒÊŸ ∑§⁄‘UªË– ßU‚ √ÿﬂSÕÊ ∑§Ë ◊ÈÅÿ Áﬂ‡Ê·ÃÊ √ÿÁÄÃªÃ
SﬂÃ¥òÊÃÊ „UÊªË ÿ„UË Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ ∑§Ê •ÊŒ‡Ê¸ M§¬ „ÒU–
ªÊ¥äÊË Œ‡Ê¸Ÿ ∑§Ë Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ ∑§Ë ÷ÊﬂŸÊ ∑§ •ŸÈM§¬ •Ê¡ Á‡ÊˇÊÊ ∑§Ê ÷Ë
Áﬂ∑§ãŒ˝Ë∑Î§Ã ∑§⁄U ÁŒÿÊ ªÿÊ „ÒU– ßU‚‚ ª˝Ê◊ËáÊ ˇÊòÊ ◊¥ ’‚ „ÈU∞ ‹ÊªÊ¥ ∑§Ë ¡Ÿ
‚„U÷ÊÁªÃÊ ‚ÈÁŸÁ‡øÃ „ÈUß¸U „ÒU– ÷Ê⁄UÃ ª˝Ê◊ËáÊÊ¥ ∑§Ê Œ‡Ê „ÒU, •Ã— ÿ„UÊ¥
Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ ‚ Á‡ÊˇÊÊ ∑§ ¬˝ÁÃ ‹ÊªÊ¥ ◊¥ •Ê∑§·¸áÊ ©Uà¬ãŸ „UÊªÊ– „U◊Ê⁄‘U
‚¥ÁﬂäÊÊŸ ◊¥ |xﬂ¥ ‚¥‡ÊÊäÊŸ ∑§ mUÊ⁄UÊ ¬¥øÊÿÃÊ¥ ∑§Ê •ÁäÊ∑§ •ÁäÊ∑§Ê⁄U ‚ê¬ÛÊ
’ŸÊÿÊ ªÿÊ „ÒU ÃÕÊ ‚¥ÁﬂäÊÊŸ ∑§ |yﬂ¥ ‚¥‡ÊÊäÊŸ mUÊ⁄UÊ ‡Ê„U⁄UË ˇÊòÊÊ¥ ◊¥ Ÿª⁄U
¬ÊÁ‹∑§Ê•Ê¥ ∑§Ê •ãÿ ∑§ÊÿÊZ ∑§ ‚ÊÕ-‚ÊÕ SÕÊŸËÿ SÃ⁄U ∑§Ë ÁŒ‡ÊÊ ∑§ ¬˝‡ÊÊ‚Ÿ
◊¥ ﬂÎ„UŒ˜ •ÁäÊ∑§Ê⁄U ÁŒ∞ ª∞ „Ò¥U– ©UQ§ ŒÊŸÊ¥ ‚¥ÁﬂäÊÊŸ ‚¥‡ÊÊäÊŸÊ¥ ◊¥ ‡ÊÁÄÃÿÊ¥ ∑§
Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ ∑§Ê ◊Í‹ …UÊ°øÊ ÁŒÿÊ „ÈU•Ê „ÒU– ßUã„UË¥ ‚¥‡ÊÊäÊŸÊ¥ ∑§ •ÊäÊÊ⁄U ¬⁄U
⁄UÊC˛UËÿ Á‡ÊˇÊÊ ŸËÁÃ v~}{, Á¡‚ v~~w ‚¥‡ÊÊÁäÊÃ Á∑§ÿÊ ªÿÊ, ’ÁÀ∑§ ÃŒŸÈ‚Ê⁄U
v~~w ∑§Ê ∑§Êÿ¸ „UÃÈ ∑§Êÿ¸∑˝§◊ (Programme of Action, 1992) ÷Ë ’ŸÊ,
Á¡‚∑§Ë •ŸÈ‡Ê¥‚Ê ∑§ ¬Á⁄UøÊ‹Ÿ ◊¥ üÊË ﬂË⁄Uå¬Ê ◊ÊßU‹Ë (∑§ŸÊ¸≈U∑§ ∑§ ◊ÈÅÿ◊¥òÊË)
∑§Ë •äÿˇÊÃÊ ◊¥ ∑§ãŒ˝Ëÿ Á‡ÊˇÊÊ ’Ê«¸U (Central Advisory Board of
Education) ∑§Ë ∞∑§ ‚Á◊ÁÃ (C.A.B.E. Committee) ’ŸË Á¡‚Ÿ •Ÿ∑§
’Ò∆U∑¥§ •ÊÿÊÁ¡Ã ∑§⁄U Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ Á‡ÊˇÊÊ ∑§ Á‹∞ •Êﬂ‡ÿ∑§ ‚È¤ÊÊﬂ ÁŒÿ–
ßU‚∑§Ê ÁﬂSÃÎÃ Áﬂﬂ⁄UáÊ Encyclopedia of Educational Planning and
Developement (‹. •Ê⁄U.∑§. ⁄UÉÊÈ⁄UÊ◊) Ÿ ﬂÊÀÿÍ◊ y-z ◊¥ ÁŒÿÊ „ÒU– ‚ÊÕ
„UË ‚ÊÕ Á‡ÊˇÊÊ, ©UlÊª, √ÿÊ¬Ê⁄U ¬˝‡ÊÊ‚Ÿ ∑§Ê ÷Ë Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ ÿÈÄÃ ∞ﬂ¥
¬Ê⁄UŒ‡ÊË¸ ’ŸÊŸ ¬⁄U ÁﬂøÊ⁄U ø‹ ⁄U„UÊ „ÒU– Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ ∑§Ê ÁﬂÁ÷ãŸ ŸÊ◊Ê¥ ‚ ÷Ë
¡ÊŸÊ ¡ÊÃÊ „ÒU, ÿÕÊ-Œ‡Ê ∑§Ë ŒÊ ÁÃ„UÊß¸U ¡ŸÃÊ ∑§Ê ‚Èπ ŒŸ ﬂÊ‹Ë ¬˝áÊÊ‹Ë,
◊ÈÁÄÃ ∑§Ê ßUë¿UÊ¬òÊ, ¡Ÿ‚„U÷ÊªË ¬˝áÊÊ‹Ë •ÊÁŒ–
‹Ê÷
v. Á‡ÊˇÊÊ ∑§ Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ ‚ ¡Ÿ‚„U÷ÊÁªÃÊ ◊¥ ﬂÎÁhU „UÊªË, ¬Á⁄UáÊÊ◊SﬂM§¬
Á‡ÊˇÊÊ ‚ﬂ¸¡Ÿ ‚È‹÷ „UÊªË ∞ﬂ¥ ßU‚‚ ÁﬂÁ÷ãŸ ÿÊ¡ŸÊ•Ê¥ ∑§ Á∑˝§ÿÊãﬂÿŸ
◊¥ ◊ŒŒ Á◊‹ªË–
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w. Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ ‚ ¡Ÿ◊ÊŸ‚ ◊¥ ©Uà‚Ê„U ∞ﬂ¥ ŸﬂËŸ S»Í§ÁÃ¸ •Ê∞ªË
¬Á⁄UáÊÊ◊SﬂM§¬ Œ‡Ê ¬ÍáÊ¸ ‚ÊˇÊ⁄U ’Ÿ ‚∑§ªÊ–
x. Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ ‚ Œ‡Ê ∑§Ë ÁﬂÁﬂäÊÃÊ ‚ê¬ãŸ ‚Ê¥S∑Î§ÁÃ∑§ ¬⁄Uê¬⁄UÊ•Ê¥, ÷Ê·Ê•Ê¥
∑§Ë ⁄UˇÊÊ „UÊ ‚∑§ªË– ‚ÊÕ „UË ‚ÊÕ SÕÊŸËÿ ‹Ê∑§ ‚¥S∑Î§ÁÃ ∑§Ë ÷Ë ⁄UˇÊÊ „UÊªË–
y. Á‡ÊˇÊÊ ∑§ Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ ‚ ŒÁ‹Ã, ‡ÊÊÁ·Ã √ÿÁÄÃ Á‡ÊˇÊÊ ∑§ ◊Í‹ •ÁäÊ∑§Ê⁄U
∑§Ê ¬˝Ê# ∑§⁄U ‚∑¥§ª •ÊÒ⁄U ⁄UÊC˛U ∑§Ë ◊ÈÅÿ äÊÊ⁄UÊ ◊¥ •Ê ‚∑¥§ª–
z. Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ ‚ ¡Ÿ ÷ÊﬂŸÊ ∑§Ê •ÊŒ⁄U „UÊªÊ, ‹Êª πÈ‡ÊË ‚ Á‡ÊˇÊÊ ∑§ ¬˝ÁÃ
‚◊Á¬¸Ã „UÊ¥ª, ‚◊SÿÊ•Ê¥ ∑§Ê ‚◊ÊäÊÊŸ „UÊªÊ ÃÕÊ ‡ÊÒÁˇÊ∑§ ªÈáÊﬂûÊÊ ’ŸÊ∞
⁄UπŸ ◊¥ ◊ŒŒ Á◊‹ªË–
{. Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ ‚ Á‡ÊˇÊÊ ∑§Ê •ÊÁÕ¸∑§ √ÿÿ-÷Ê⁄U SÕÊŸËÿ ÁŸ∑§ÊÿÊ¥ ∞ﬂ¥
‚¥SÕÊ•Ê¥ ¬⁄U „UÊ ¡ÊÃÊ „ÒU–
|. Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ ‚ ∑§ãŒ˝Ëÿ SÃ⁄U ¬⁄U ∑§Êÿ¸÷Ê⁄U ∑§◊ „UÊ ¡ÊÃÊ „UÒ, Á¡‚‚ ©Uã„¥U
Ÿß¸U ÿÊ¡ŸÊ∞° ’ŸÊŸ, ŸËÁÃ ÁŸäÊÊ¸⁄UáÊ ∑§⁄UŸ, ÁﬂÁ÷ãŸ Áﬂ÷ÊªÊ¥ ◊¥ ‚◊ãﬂÿ
SÕÊÁ¬Ã ∑§⁄UŸ, ÿÊ¡ŸÊ•Ê¥ ∑§ Á∑˝§ÿÊãﬂÿŸ ◊¥ ◊ÊŸË≈UÁ⁄¥Uª ∑§⁄UŸ •ÊÁŒ ∑§Ê
‚◊ÿ ÁŒÿÊ ¡ÊÃÊ „ÒU–
}. •äÊËŸSÕ SÃ⁄U ¬⁄U ∑§Êÿ¸÷Ê⁄U ‚ÊÒ¥¬Ÿ ‚ ©UŸ◊¥ ©UûÊ⁄UŒÊÁÿàﬂ ∑§Ë ÷ÊﬂŸÊ
Áﬂ∑§Á‚Ã „UÊÃË „ÒU–
~. Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ √ÿﬂSÕÊ ◊¥ ¬˝àÿ∑§ SÃ⁄U ∑§ •ÁäÊ∑§Ê⁄U ™§¬⁄U ‚ ¬˝Ê# •ÊŒ‡ÊÊ¥
∑§Ê ¬Ê‹Ÿ ∑§⁄UŸ ∑§ SÕÊŸ ¬⁄U Sﬂÿ¥ ‚◊SÿÊ ÁŸŒÊŸ ¬⁄U Áø¥ÃŸ ∑§⁄UÃ „Ò–
Á¡Ÿ‚ ©UŸ∑§ •Êà◊-Áﬂ‡ﬂÊ‚ ◊¥ ﬂÎÁhU „UÊÃË „ÒU–
vÆ. Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ ¬˝¡ÊÃÊ¥ÁòÊ∑§ √ÿﬂSÕÊ „ÒU Á¡‚◊¥ ¬⁄US¬⁄U ‚ÊÒ„UÊŒ¸ ’ŸÊ ⁄U„UÃÊ „ÒU–
¬˝àÿ∑§ ∑§Ê •¬Ÿ-•¬Ÿ ∑§ûÊ¸√ÿÊ¥ ∑§Ê ’ÊäÊ ’ŸÊ ⁄U„UÃÊ „ÒU–
vv. •ŸÊÒ¬øÊÁ⁄U∑§ ‚¥’¥äÊÊ¥ ∞ﬂ¥ ‚¥ª∆UŸ ‚¥⁄UøŸÊ ∑§ Áﬂ∑§Ê‚ ◊¥ Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ
¬hUÁÃ ‚„UÊÿ∑§ „ÒU–
vw. ∑§Êÿ¸ ‚¥øÊ‹Ÿ ◊¥ ªÁÃ •ÊÃË „ÒU–
„UÊÁŸÿÊ° v. ‚¥ª∆UŸ ∑§Ë ∞∑§M§¬ÃÊ ¬˝÷ÊÁﬂÃ „UÊÃË „ÒU–
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w.
x.
y.
z.
{.

‡ÊÒˇÊÁáÊ∑§ ¬˝’¥äÊ √ÿÿÊ¥ ◊¥ ﬂÎÁhU „UÊÃË „ÒU–
©UìÊ SÃ⁄UËÿ ÁŸÿ¥òÊáÊ ∑§ •÷Êﬂ ◊¥ ÁﬂûÊËÿ •√ÿﬂSÕÊ∞° »Ò§‹ÃË „Ò¥U–
©UìÊSÃ⁄UËÿ ÁŸÿ¥òÊáÊ Ÿ„UË¥ ⁄U„UŸ ‚ •ŸÈ‡ÊÊ‚Ÿ ◊¥ ÷Ë Á‡ÊÁÕ‹ÃÊ •Ê ‚∑§ÃË „ÒU–
Áﬂ‡Ê·ôÊÊ¥ ∑§Ë ‚ﬂÊ•Ê¥ ∑§Ê •ÊŒÊŸ-¬˝ŒÊŸ Ÿ„UË¥ „UÊ ¬ÊÃÊ „ÒU–
ÁmU⁄UÊﬂÎÁûÊ (Duplication) ÃÕÊ •ÁÃ√ÿÊ¬Ÿ (Over lapping) ∑§Ë ‚¥÷ÊﬂŸÊ∞¥
’…∏U ¡ÊÃË „ÒU–
|. Áﬂ∑§ãŒ˝Ë∑Î§Ã ¬⁄UËˇÊÊ ¬hUÁÃ ‚ ‡ÊÒˇÊÁáÊ∑§ SÃ⁄U ∑§Ë ‚◊ÊŸÃÊ ¬˝÷ÊÁﬂÃ „UÊÃË „ÒU–
¬˝àÿ∑§ ‚¥SÕÊ ÿÊ ‚¥ª∆UŸ •¬Ÿ ¿UÊòÊÊ¥ ∑§ ¬⁄UËˇÊÊ ¬Á⁄UáÊÊ◊ •ë¿U ’ÃÊŸ ∑§Ë
¬˝ﬂÎÁûÊ ∑§ ∑§Ê⁄UáÊ ◊ÍÀÿÊ¥∑§Ÿ ◊¥ Á‡ÊÁÕ‹ÃÊ ’⁄UÃŸ „UÃÈ ¬˝Êà‚ÊÁ„UÃ „UÊ¥ª–
}. Áﬂ∑§ãŒ˝Ë∑Î§Ã ¬hUÁÃ ◊¥ ¬Ê∆˜Uÿ∑˝§◊ ∑§Ë ‚◊ÊŸÃÊ ÷Ë Ÿ„UË¥ ⁄U„U ¬ÊÃË–
ÁﬂÁ÷ãŸ ◊ÊãÿÃÊ•Ê¥ ∞ﬂ¥ ÁﬂøÊ⁄UÊ¥ ∑§Ê äÿÊŸ ◊¥ ⁄Uπ∑§⁄U ÷Ê⁄UÃ ‚⁄U∑§Ê⁄U ÷Ë Á‡ÊˇÊÊ
∑§ Áﬂ∑§ãŒ˝Ë∑§⁄UáÊ ∑§Ê ¬˝◊ÈπÃÊ Œ ⁄U„UË „ÒU– ÿ„U ¬˝‚ãŸÃÊ ∑§Ê Áﬂ·ÿ „ÒU Á∑§ ßU‚Ë ∑˝§◊
◊ ©U‚Ÿ |x ﬂ¥ ‚¥ÁﬂäÊÊŸ ‚¥‡ÊÊäÊŸ ∑§ mUÊ⁄UÊ ¬¥øÊÿÃÊ¥ ∑§Ê Áﬂ∑§ÁãŒ˝Ã ∑§⁄U∑§ SÕÊŸËÿ
‚¥SÕÊ•Ê¥ ∑§Ê ‚ÈŒÎ…∏U ’ŸÊ ÁŒÿÊ „ÒU– ÁﬂÁ÷ãŸ ¬¥øﬂ·Ë¸ÿ ÿÊ¡ŸÊ•Ê¥ •ÊÒ⁄U ‚Ê◊ÈŒÊÁÿ∑§
Áﬂ∑§Ê‚ ∑§Êÿ¸∑˝§◊Ê¥ ◊¥ ◊Êäÿ◊ ‚ ª˝Ê◊ ∑§ ‚ÊÕ-‚ÊÕ Á‡ÊˇÊÊ ∑§ Áﬂ∑§ãŒ˝Ë∑§⁄UáÊÿÈÄÃ
’ŸÊŸ ¬⁄U ’‹ Œ ⁄U„UË „ÒU– ª˝Ê◊ ¬¥øÊÿÃÊ¥ ∑§Ë ‚Á◊ÁÃÿÊ¥ mUÊ⁄UÊ ÁﬂlÊ‹ÿÊ¥ ∑§Ê ÁŸ◊Ê¸áÊ
∑§⁄UﬂÊÿÊ ¡Ê ⁄U„UÊ „ÒU– ‚⁄U∑§Ê⁄U •’ ª˝Ê◊ËáÊ Áﬂ∑§Ê‚ ¬⁄U íÿÊŒÊ ’‹ ÷Ë Œ ⁄U„UË „ÒU–
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